DOCDBENT EESDME 



ED 129 997 

TITLE 

INSTITUTION 
SPONS AGENCY 
REPORT NO 
BDEEAU NO 
POB DATE 
GBANT 
NOTE 

BDBS PEIC3 
DESCRIPTORS 



95 



CE 008 030 



IDENTIFIERS 



ABSTRACT 



Career Education Evaluation 1974-1975, Interim 

Report. Lincoln Career Education Project. 

Lincoln Public Schools, Nebr. 

Office of Education (DREW), Washington, D. C. 

VT-IC 3-107 

F7135VW 

Dec 75 

OEG-9-73-5290 
94p. 

MF-$0.83 HC-$4.67 Plus Postage. 

♦Career Education; Cooperative Planning; *Cooperative 
Programs; Curriculum Development; Educational 
Assessment; Educat.i onal Research; Elementary 
Secondary Education; Fused '"urriculum; Program 
Administration; Program Descriptions; Program 
Development; *Program Effectiveness ; ^Program 
Evaluation; *School Community Programs; School 
Districts; Statistical Analysis; Tables (Data); 
Vocational Development 
Nebraska (Lincoln) 



Evaluation description, data, and conclusions are 
presented for the second year of a 3-year career education program 
designed to assist the community and schools in implementing career 
education by providing leadership in developing a Cooperatively 
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three general concerns: (1) Project accomplishments in terms of 
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SUMMARY OF REPORT 



TIME PERIOD COVERED BY REPORT: June 11, 1974 - June 10, 1975 
GOALS AND OBJECTIVES OF THE PROJECT: 

The Career Education Project will be considered to have been successful if by the end of its third year 
a cooperative comprehensive career education program is operating in the Lincoln schools arTd 
community which enhances opportunities for all students by: 

1. making learning experiences more meaningful and relevant to the individual through 
restructuring curriculum and refocusing it around career development themes. 

2. providing all youth the guidance, counseling, and instruction needed to develop their 
self-awareness and self-direction; to expand their occupational awareness and aspirations; and to 
develop appropriate attitudes about the personal and social significance of work. 

3. preparing all youth to undertake entry-level employment or further education. 

4. providing services for placing each student in the next step in his career development whether it 
be emplcymerit or further education. 

5. building into the educational program greater coordination and utilization of all community 
resources for career education. 

6. increasing the educational and occupational options available to all persons through a flexible 
educational system which facilitates entrance and re-entry either into the world of work or the 
educational system, and through ;,icreased use of experiences in which work and learning 
programs are closely correlated. " 

GENERAL PROCEDURES FOLLOWED: 

Lincoln Career Education Program 

The Lincoln Career Education Piogr.im is ar. ongoing set of activities designed to reach goals agreed 
upon by the schools and community. The program is centered in the local school buildings, but it is 
supported by cooperative efforts of the Lincoln f'ublic Schools Central Offices, and other 
organizations, groups and individuals in the community. These include educational and training 
institutions, businesses and industries, community agencies, and parents, as well as students. The 
program may vary from building to building in the school system, but it achieves identity through the 
set of goals adopted for it by the school and community.' In this connection it is important to 
establish two principles: (1) goals and overall assessment objectives for students are determined for 
the district by cabinet, and (2) programs to reach those goals and objectives with students are 
determined and operated by schools. In that context the project joins other central offices as an 
interpreter of goals and objectives and supporter of local school programming efforts to reach them. 
The project, then, has no goals for students per se; rather the project's goals are facilitative. 



Lincoln Career Education Project 



The Lincoln Career Education Project is a short term organization of resources. These resources are 
focused on the tasks of planning and innplennenting long range innprovements in the Career Education 
Program. It was established by the Superintendent's Cabinet of the Lincoln Public Schools after this 
group determined --that the present program was not meeting the goals established for it. The Cabinet 
organized a Planning Group representing those most interested and involved in Career Education to 
plan the project and a Project Staff to carry out the activities assigned to the project. As the project 
became operational, that planning group became liie Advisory Council. 

Overall Strategy of the Project 

The goals of Career Education belong to the schools and community, not the project. Career 
Education has always existed through activities of school and community. The purpose of the Project 
is to help clarify those goals so that existing activities may become more purposeful and so that 
together with school and community new activities may be designed to achieve purposes which are 
not now being fully achieved. These clarified goals, and the new and refined activities necessary to 
reach them, become the Career Education Program. This program is not seen as -a separate and 
distinct program in the way mathematics or art instruction, food services, or guidance are separate 
and distinct. Rather, the goals and activities of the Career Education program are infused into the 
already existing program structures. Therefore, the project works with and through existing program 
organizations rather than establishing n. .v ones. In Lincoln the primary instructional program 
organization is the local school building. At the central level the cabinet sets goals and objectives for 
programs based upon Board policy. Departments and consultants assist schools to reach those goals 
and objectives. Of secondary importance as program structures are the businesses, industries, various 
community agencies and resources, and pareats. The project coordinates planning and programming 
by these agencies and groups in the area of Career Education. 

* 

Specific Major Activities 

1. Establish a "cadre" in each target school; train the cadre to implement career education 
objectives and activities in their work with students and to act as change agents in getting other 
staff tO do the same. 

2. Support the cadre with a coordinator from the central staff in each building who assists the 
school to develop a plan for career education, provide in-service training as needed, and provide 
a link between practitioners and resources. 

3. Support the whole change operation by a central office staff who (a) establish and circulate a 
set of career education learning materials (b) compile a bank of community resources and make 
them available to local school staff members (c) develop needed program elements for inservice, 
instructional, or guidance programs. 

4. Provide support to planning efforts b.y existing central office departments so they may provide 
long-term leadership in career education by incorporating career education program goals into 



their plans for working with schools. 
5. Gain support fronn community and parents for career education programs. 



ACCOMPLISHMENTS 

General Outcomes . 

The project assisted each target school and each central office department in the construction of a 
plan for bringing about improvements in career education through programs for which the school or 
department was responsible. The major activities of the project were thus identified and brought into 
a format from which they could be managed. 

Improvement Plans 

Improvement plans were written by the following schools and central office departments: 



Central Office Program and Staff Development Accomplishments 

• Needs Assessment of Lincoln Public School students 

• Rewriting of Lincoln Public School Goals for Students 

« Identification of Lincoln Public School Career Education Goals for Students 

• Mid-Winter Workshops, January 1976 

• Staff Development Workshops in local schools 

• District-wide program development workshops (English/Media-Communications/Media, Curriculum. 

Units, Food services-Child Care-Hospitality, Foreign Language, etc.) 

• Establishment of Curriculum Center 

Central Office Community Resources Service 

• Cnalog containing several hundred community resources published. 

• "Hot-line" service provided direct to teachers. 

• More than 4000 students served with at least one resource. 

• In-service training events planned and conducted 



• Brownell Elementary 

• Bfessed Sacrament Elementary 
** Mickle Junior High 

«• Goi^drich Junior High 

• East Junior High 



• East Senior High 

• Southeast Senior High 

• Lincoln High School 

• Nc I tncaat High School 

• Pius X High School 



• Office of Curriculum and Instruction 



• Guidance Department of Student Services 

• Special T .^cation Department of Student services 
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Program Activities in Schools 

• Elementary Awareness Activities infused 

• Valuing Approach to Career Education installed in two elennentary schools 

• Career Education activities infused into elementary program through learning cen.^rs 

• Project Discover/ Exploration program installed in four junior high schools. 

• Career Guidance activities implennented in all junior and senior high schools. 

• Career Information provided through curriculum imbedded experiences in all junior and senior high 

schools. 

• Career Information Centers established in each senior high school. 

• Placement services rendered to approximately 260 exiting senior high school students. 

EVALUATION RESULTS: CONCLUSIONS AND RECOMMENDATIONS 

The evaluation report is organized around three general concerns: (1) Project accomplishments in terms of 
stated project objectives, {2] Implementation of career education activities, and (3) Impact of the project 
on student outcomes. 

Conclusions: 

1. The Lincoln Career Education Project has successfully achieved or is making progress toward 
achieving the intent of most of the stated product objectives. 

2. The Lincoln Career Education Pi ^j^ct has resulted in an increase in the number of career 
education activities being undertaken in target schools. 

3. The number of students participating in career education activities has increased markedly from 
1973-74 to 1974-75. 

4. The Lincoln Career Education Project did not have a measurable impact on student outcomes 
as measured by either the Assessment of Career Development or Career Maturity Inventory. 
The differences between Lincoln students attending career education target schools and 
students attending control schools were not significant at either the 9th or 12th grcde levels. 
However, Lincoln career education students scored as high or higher than national and regional 
norm groups. 

5. The Lincoln Career Education Project resulted in the increased use of planning as a means of 
systematic curriculum modification. Improvement plans were developed by all career education 
target schools. The second year plans were superior and more useful than the first year pians. 

Recommendations: 

1. More attention be given to developing a comprehensive delivery system for career education 
activities, particularly at the secondary level. Participation in career education activities at the 
secondary level is presently determined more by chance factors than by student needs. 
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2. Continuing attention needs to be given to standardizing and coordinating the planning activities 
being used at the local school levels. The plans developed.during the 1974-75 school year varied 
greatly fronn school to school in both fornn and language. These inconsistencies make it very 
difficult to determine the accunnulative impact of the project on the district. 

3. The evaluation design needs to be nnodified. The failure to find significant differences between 
career education and control students could be due to shortcoming? in the design. 
Consideration should be given to (1) census testing in career education target schools, (2) 
monitoring student participation in career education activities, and (3) analyzing the carer - 
education status of the control high school prior to making any comparisons. 
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DESCRIPTION OF THE PROJECT 
PROBLEM AREA TOWARD WHICH THE PROJECT WAS DIRECTED 



The following narrative includes pertinent data to support the need for initiating an exemplary program for 
Career Education in Lincoln. In a series of meetings in the summer of 1971, t^e following goals were 
accepted by the citizens of Lincoln and later adopted by the Board'of Education: 

Goals of Economic Effectiveness 

The educated person 

is ready for appropriate and satisfying employment or is prepared to profit from fu'ther 
training for a chosen vocation 

is aware of the requirements and opportunities for various occupations and professions 
knows tne satisfaction of good workmanship and appreciates the social value. of work 
maintains and improves'his work efficiency 

is economically self-sufficient, plan ...s own economic life, and is an informed consumer. 
Goals of the Lincoln Public Schools for Community 
The school district will: 

1. Strive to provide students appropriately trained to participate in the economic life of the 
community. 

2. Use the services and advice of business, industry and professional personnel to assure the 
appropriateness of its vocational and technical programs. 

According to the Guidance Officer's report the number of dropouts during 1971-1972 in the public senior 
high schools was 369 and of this number 246 were boys and 123 were girls. In addition, Pius X Central 
Catholic High School reported 14 dropouts. According to the guidance report, the greatest number of 
dropouts occur in the senior high schools at age 16 for boys and 17 for girls. 

Many of these youth leave school with neither entry-level skills nor the motivation to seek further 
vocational training. They will have difficulty becoming a productive adult in this technological age. 
Fornnerly there were many unskilled positions open to them; this is no longer true. 
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For the young woman, nnarriage and motherhood were at one time sufficient occupations; this is no 
longer always true. Even the hope held by so many of receiving vocational training in the military 
service may be unfounded. More than at any time in history, youth need a high school diploma 
accompanied by entry-level skills, or a plan for post-secondary vocational training, or a plan for. 
attending a college or university to learn a profession. 

t 

The current cry of youth is 'or relevance. In the case of the dropout, actual or potential, this need is 
most critical. The relevance which is needed, and which is so oftc:.: racking, is a tie between what 
school is and how it assists the individual to fit into the we ld o» work. This is particularly true for 
the youth from a deprived background where there may hhv^ Iven "ttl9 or no opportunity to learn 
about a variety of occupations or what it takes to enter gainfully into a carc^er. 

In addition to the guidance report on the school district's dropc ut rate, the following vital statistics 
related to career education and guidance in the Lincoln public and private schools has been collected. 

-There has not been a well defined philosophy which places emphasis on career education. 

-There Is insufficient career information for counselors in the 'secondary schools, and 
inadequate means to get the information to students. 

-Counselors and teachers are in need of training for a working knowledge of the world of 
work. 

-There is a lack of communication between agencies concerned with career guidance. 
—There are 1,784 students in level 1-B in parochial schools in Lincoln, Nebraska. 
-There are 1,380 students in levels /-I2 in parochial schools in Lincoln, Nebraska. 
-Generally speaking, the pupil-counselor ratio in elementary school is low. Only six of the 30 
public elementary schools have a counselor. 

-Pupil-counselor ratio in secondary schools (7-12) is more than 250 to 1. 

—Counselors are requesting more formal course work and on-the-job experience related to 

career counseling. Additional initiative is needed in this area. 

-The Office of Student Employment insists that current and more meaningful information on 
career opportunities for youth is imperative. 

-Administrators, counselors, and teachers partially attribute the dropout problem to the lack 
of career information and programs which may interest youth while still attending school. 

This projt will contribute to creating bridges between school and earning a living by developing a 
comprehensive career orientation and development program beginning at the elementary levels, and 
continuing through high school. The present Career Development Program is made available to the 
students of the Lincoln Public Schools on an elective basis with counselor recommendation and 
approval of the principal. The program is designed for students who receive supervised vocational 
experience and to help those students whose economic and emotional needs are causing them to be 
alienated from school. Within the present work-experience structure there are several basic 
components-each operating in coordination with the others and each with a designated counselor or 
supervisor. 
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These components include t'ne general Work-Study Program, Special Vocational Needs, Neighborhood 
Youth^Ccrps, the Developmental Learning Work-Study Program, the Distributive Education Program, 
and Educational Participation in the Community Program. It is our desire to continue with these 
programs. There will be an effort to directly involve school guidance personnel in job placement by 
adding career counselors to the high schools through a companion program funded by Exemplary 
Vocational Funds. Another bridge will be the released time program which will enable teachers and 
counselors to experience first hand career experience in the community.. 

Cooperation between the Lincoln Public Schools, the private non-profit schools, Employment 
Agencies, Vocational Guidance Services, the Chamber of Commerce, the National Alliance of Business 
and Industry, and other agencies will be important when there is a need for input into and 
coordination of the career education program. Representatives from these agencies will participate in 
the career education materials selection or development workshops and the inservice programs for 
teachers, counselors, administrators, and other staff members. 

By increasing career awareness in the elementary schools, \\^e aspirations of these yo'..;n should 
increase and they will be able to make more meaningful and appropria ? career choices as they 
progress in school, knowing well that their choice might change as they grow older and seek new 
employment. 

Technological change has thrown up a dramatic challenge to this nation's political, economic, social, 
and education institutions. School curriculums designed to serve society's needs cannot be limited to 
traditional educational content or substiti.u s for real life involvement. Programs developed to explore 
the concept', c, career education are needed by students in order that they might understand the 
nature of work as it applies to them today and tomorrow. 

Teachers in general and counselors more specifically have not been exposed to or trained in .career 
education concepts. Therefore, the development of a sequential, well-articulated program which 
blends academic and vocational progranr^s into one that would be responsive to the changing nature 
and characteristics of work, accelerated opportunities for personal choice and fulfillment in work 
alternatives, and a growing awareness of the affective component of choice and work behavior is 
essential. 



GOALS AND OBJECTIVES OF THE PROJECT 



The overall purpose of the Lincoln Career Education Project is to assist the community and its educational 
system in implementing the concepts of Career Education by 

1. Providing leadership for the development of a cooperatively designed plan in which existing 
structures and services are integrated with necessary additional structures and services to 
achieve an improved program for delivering cateer education to youth, and ' 

2. Providing management and support services necessary to assist participants-cooperating 
educational agencies, businesses, industries, unions, governmental agencies, community 
agencies, parents, and students-in executing the plan. 

J 2 
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The Career Education Project will be considered to have been successful if by the end of Its third year a 
cooperative comprehensive career education progrann is operating in the Lincoln schools and community 
which enhaiices opportunities for all students by 

1. Making learning experiences more meaningful and relevant to the individual through 
restructuring curriculum and refocusing it around career development themes. 

2. Providing all youth the guidance, counseling, and instruction needed to develop their 
self-awareness and self-direction; to expand their occupational awareness and aspirations; and to 
develop appropriate attitudes about the personal and social significance of work. 

3. Preparing all youth to undertake entry-level employment or further education. 

4. Providiijg services for placing each student in the next step in his career development whether it 
be employment or further education. 

5. Building into the educational program greater coordination and utilization of all community 
resources for career education. 

6. Increasing the educational and occupational options available to all persons through a flexible 
educational system vt/hich facilitates entrance and re-entry either into the world of work or the 
educational system, and through increased use of experiences in which work and learning 
programs are closely correlated. 

GENERAL PROJECT DESIGN 

The Lincoln Career Education Project is built on the assumption that the goals of the project can better be 
realized through existing staff and change mechanisms and through what additional staff and mechanisms 
which might be made available through settinp .lew goals and restructuring priorities in existing educational 
and other agencies rather than to provide a new staff and structures funded by the temporary grant. With 
the exception of the Placement Component, no new staff positions would be created with the expectancy 
that the school system would begin to support those positions as the project draws to a close. Rather the 
project focuses on the change processes and mechanisms already in existence and assists the leadership of 
the school and community to plan and implement the Career Education Program including making 
provisions for reassigning of staff and creating new positions if necessary. By so doing the project should 
avoid the mistake made so often in which an ambitious project writer creates a new structure which does 
not really fit the needs of the participants and which eventually is rejected or drastically revised. And in 
addition the focus is immediately placed upon the involvement of the permanent staff and structures which 
is so necessary if the concepts of Career Education are to be infused into the educational experiences 
available to youth in our community. 

Several target schools were selected in .which to begin the project. These schools include .11 of the high 
schools: East, Northeast, Southeast, Lincoln High, and Pius X High Schools. They include East, Mickle, and 
Goodrich Junior Highs and Brownell and Blessed Sacrament Elementary Schools. The total student 
population of the high schools is approximately 7000; of the junior highs approximately 1300; and of the 
elementary schools approximately 400. 

A coordinator was assigned from the project staff to work with the staff of each of these schools. The 
coordinators were assisted by the central office Specialist in Planning and Evaluation to establish in each of 
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these schools a comprehensive plan for implementing career education based upon the Lincoln Public 
Schools Career Education Goals for Students. These plans made use of the regular leadership structures of 
the schools and the procedures for implementing programs and managing instruction. The coordinators also 
acted as assistants in implementing these plans-giving in-service help, assisting departments. or teams or 
individual teachers in the writing of lesson plans incorporating career education, serving as a resource link to 
career education ideas and materials, and in the high schools working directly with students in some cases 
to assist in career guidance and placement in full-time or part-time employment. 

At the central office an additional IV2 staff persons were assigned the task of providing services to school 
staff who wished to make use of community resources. A catalog of resources was compiled and distributed 
to each teacher in all target schools. Hot-line services were provided when resource needs arose for which no 
resource was listed in the catalog and in-service training provided to teachers-so they could use the catalog 
and make good use of the resources provided, both in and out of school. 

Finally, staff and curriculum development activities vi/ere developed and conducted by a person assigned 
half-time to this task. A number of workshops were conducted at the district level and assistance was also 
given to conducting inservice training at local buildings. 

The project was directed by a full-time director who was assisted by a part-time specialist in Planning and 
Evaluation. Together they planned with central office departments to incorporate career education 
outcomes and activities into the plans of central office departments as they worked with schools across the 
district. 

Details of the activities carried out by the project staff and the staff of project schools will be found in the 
evaluation report which follows. 
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CAREER EDUCATION EVALUATION REPORT 



The text of this report is organized around evaluation questions. The three questions are: 

1. To what extent did the project staff complete the modified plan of work described in the 
proposal? 

2. What career education activities were provided for students? 

3. What was the impact of the career education activities on students? 

The first question focuses on the congruence between the planned career education activities and those 
activities actually implemented. Discussion regarding the first question is organized around the product 
objective for the Lincoln Career Education Project as outlined in the original Project Document and 
modified in the continuation proposal. 

The second question focuses on the implementation of career education activities in the target school. A 
system for categorizing and describir.ti local school activities is summarized and thi- conclusion;, ba.sd on 
an analysis of this implementation data, discussed. 
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The third and final section of this Chapter focuses on student outcomes associated with the 1974-75 Ca 
Education Project. The evaluation of student outcomes followed the guidelines established in a draft of 
Handbook for the Evaluation of Career Education Programs, dated August 1 5, 1 974. 

QUESTION 1. To what extent did the project staff complete the modified plan of work described in the 
proposal? 

The accomplishments of the Career Education Project during the second year of the program were analyzed 
in terms of the Product Objectives. The objectives and the evidence available to determine whether or not 
the objectives were achieved were reviewed by the Project Director, the Career Education Planning 
Specialist and a representative of the Evaluation Team. Status judgements were based on best estimates of 
the degree to which both the content of the objectives wa= achieved and the intent of the objectives 
fulfilled. 

The results of the objective review are presented by component. The five components are: (1) Support 
Systems Component; (2) the Support Systems Curriculum and Staff Development Component; (3) The 
Guidance Component; (4) the Placement Component and (5) the Planning, Management and Evaluation 
Component. 

SUPPORT SYSTEMS COMPONENT 

Product Obje ctive 1. By January, 1974, a pr otojypejys tem will be in operation in participating 
schools for locating, analyzing, and delivering to teachers and administration a compreh"^^ 
inventory of logistical resources available in the community for the achievement of Career Educati^ 
goals. By September 1, 1974, the system wil l be revised so that it is perceived by those who have 
developed and used it as having bee n significantly iniproved. 

ERIC 



A prototype communily resource system was developed and implemented during the first year 
of the project. The system included (a) a catalog of resources available in the community 
and(b) central office staff to follow up on requests that could not be filled through the use of 
the catalog. The project continued to use the system as originally intended throughout the 
second year of the Project. Objective 1 was achieved. 

c groduct Objective. 2>Sy^'3anuary, 1975, a prototype syst em will be in operation in participating 
schools for coordinating in school/field experiences for teachers and students withir, a time 
framework; by September 1, 1975, the system will be revised so that it is perceived by those who 
have developed and used it as having been significantly improved. 

The prototype system was being used in participating schools by Fall, 1974. The system 
includes a catalog of career education community resources, local school files, and central 
office staff. In-sef-vice training was provided to school staff both in the use of the system and in 
the use of the resources listed in the catalog. The catalog was reorganized by career clusters 
during the year to make it more convenient to us^. Objective 2 was achieved. 

Product Objective 3. By October 1, 1974, a prototype Career Information Center will be in operatio n 
in each s econdary school meeting the established criteria. 

A Career Information Center is operating in each Career Education target high school. The 
centers at the high school meet the four criteria established for career information systems. 
Career information is also being di-oeminated in the junior high schools but the services are not 
being provided through a centrally located career information center and therefore do not meet 
the criteria established for Objective 3. Therefore, this Objective has been fully achieved at the 
senior high level but only partially at the junior high level. 

Product Ob jective 4. By September 1, 1974, a prototype pupil data and monitoring system possessing 
the following characteristics shall be in operation in participating schools: (a) pro vides individual 
student feedback on basic skill areas; (b) monitors students through career education units which niay 
be available; (c) provides individual student assessment on basis of national norms, class norms, and in 
relation to his predicted potential; (d) provides physical, biographical and psychological data; and (e) 
presents th e above information in such a way it-may be correlated with information provided by the 
Career Information System by teachers, counselors and individual student consumers. 

No pupil data and monitoring system has been developed; therefore, Objective 4 was not 
achieved. 

CURRICULUM/STAFF DEVELOPMENT 

Product Objective 1. By Jun e 12, 1973, the project will conduct and report the results of a 
comprehensiv e needs assessment of the Lincoln schools, with particular emphasis upon Caree r 
Development needs. 
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A needs assessment was completed during the first year of the project. Objective 1 was 
achieved. 

Product Objective 2. A staff development program based upon results of needs asses sment will be in 
continuous operation beginning July 15, 1973 . 

The staff development program includes staff development activities organized and conducted 
both by the central staff and by local school staff. Examples of staff development activities 
organized by central staff include the summer content area workshops while workshops on 
departmental Career Education plans are examples of local staff development activities. 
Objective 2 was achieved. 

Product Objective 3. In participating schools, 60% of the teaching staff shall incorporate at least one 
^^areer education learning experience In each class, during 1974-75 and at least 7 5% shall do so during 
1975-76. 

Seventy-four percent of the teachers in participating schools planned and carried out one or 
more Career Education learning experience activity. Approximately 40% of the teachers carried 
out five or more activities. Objective 3 was achieved. 

Product Objective 4. By September 1, 1974, a plan shall be in operation which details cooperative 
arrangements between the Lincoln Technical College and the project h igh schools. 

Progress was made in the area of auto-mechanics. Lincoln graduates were awarded advanced 
placement in Lincoln Technical College on the basis of competency tests. The Lincoln 
Technical College (Milford Campus) and the Lincoln Public Schools also reached agreement on 
the scope of the auto-mechanics class taught at each institution. Further coordination between 
the two institutions proved to be too time consuming and too involved for the Career 
Education Project. Therefore, a separate project was written and funding requested to 
coordinate Lincoln Public School and Technical College efforts in other technical areas. 
Objective 4 was only partially achieved. 

GUIDANCE COMPONENT 



Product Obje ctive 1. By October 15, 1974, the guidance departments of participating schoo is will 
have completed a comprehensive needs sj^.iyey to determine the guidance needs of students. 

Initial steps were taken to achieve Objective 1. An assessment instrument, thp Priority 
Counseling Survey, was adopted, revised and used by some schools. The survey was not, 
however, administered district wide. The Priority Counseling Survey was designed lo provide 
Information on Career Guidance only, and therefore, could not be considered to be 
comprehensive. Therefore, Objective 1 was only partially achieved. 
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Product Objective 2. By February 15, 1975, three target high schools and one target junior high 
schooi will prepare and have in operation a guidance system in wh ich professional staff become 
advisors or advocates for a group of not more than 25 students who choose or are assigned to t hem. 
Each advisor shall meet regularly. and on dem and with students for whom he is responsible, with the 
goals of (a) preparing a tentative career plan, (b) providing information about the student to him at 
critical decision-making points, (c) improving students personal>sociai decisio n-making skills and (d) 
referring students who need counseling to qualified coun selors. 

The staff-advisor concept was, by the end of the 1974-75 school year, ;:>eing used in three senior 
and three junior high schools. Objective 2 specified that the concept would be used in three 
senior high schools and one junior high school. The advisor-student ratios were within the 25 to 
1 ratio specified in Objective 2. Not much information is available on the extent to which the 
student outcomes specified in Objective 2 were achieved. Based on the best information 
available it appears that not as much emphasis was placed on student career plans as was 
originally anticipated. It is not possible at this time to estimate the impact of the staff advisor 
concept on students. The programmatic aspects of Objective 2 were achieved, but no 
information is available on outcomes. 

Product Objective 5. By November 15, 1974. working with an appropriate grou p of consultants, 
counselors, teachers, etc., the Director of Guidance will coordinate the production of a plan for 
developing and implementing a 7-12 individual student assessment program, part of w hich will be 
learning units and part will be independ en t of learning units. Such a program will bring together 
pertinent information about students to !.c available for the student, his parents, and his advisor or 
counselor for use in Career Plannin g. 

A number of student assessment activities have been analyzed, and to a lesser extent, 
implemented. However, the assessment activities have not been integrated into a total student 
assessment program. Examples of assessment activities include such standardized instruments as 
the Priority Counseling Survey, the California Occupational Preference Survey and the Kuder 
Interest Inventory, as well as a number of non-standardized instruments developed by district 
careei education staff. Objective 3 was only partially achieved. 

While not all the objectives in the Guidance Component were fully achieved, progress was made on each 
one. Work in the Guidance Component was suspended when it became apparent tha; guidance would be the 
subject of a district-wide assessment and planning effort during the 1975-75 Gctiool year. Further progress 
in the Guidance CofT^ponent is feasible only as part of the district guidance program. 

PLACEMENT COMPONENT 

Product Objective 1. A Placement Service for exiting students shall be operative in each patticipating 
school. In each school the program s hall meet 90% of the success criteria established for the program , 
such criteria to be ap plied to the plan not later than November 15, 1974; and to the operation oTthe 
program by February 15, 1975. The criteria shall be established by a committee composed of a 
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project staff member appointed by the Director; a consultant appointed by the Associate 
Superintendent for instruction of Lincoln Public Schools; State Department Consultant appointed by 
the Assistant Commissioner^ for Vocational Instruction; a representative of non-school p I acem en t 
agencies, a student, and an adult member of the advisory Council appointed by the Chairman of. the 
Advisory Council; and a representative from each participating school selected by the principal of 
that school. The performance level may differ among schools. Criteria shall specify both standards 
and minimum level of performance. The topics dealt with by the criteria may include but are not 
necessarily limited to the following: 

a. vMch students are to be served 

b. relationships to on-going program and existing staff of school 

c. assessing quality and amount of services provid ed to students 

d. assessing the impact of the program on the other sc hool programs 

e. assessing the impact of the program upon students placed and the agen cies with whom they are 
placed 

f. relation ships with non-school placement agencies. 

A placement service was implemented in every target high school. The service was planned by a 
representative central committee and implemented by local schools. The placement service was 
not, however, formally evaluated. Description of the placement services are available. During 
the 1974-75 school year post-school placement services were provided to approximately 220 
students. No follow-up data was collected on the students served. The programmatic aspects 
of Objective 1 were achieved but no information is available un the effect on students. 

Product Objective 2. As compared to similar experiences on May, 1973, by February 1, 1974, in each 
participating school there shall be an increase of a minimum of 20% in the participation of students. in 
curriculum>em bedded, long and short range, paid and unpaid, learning/work ing experiences. 

More than 2,500 students were placed in non-exiting, paid and unpaid learning and working 
experiences. Placements are summarized in Table 1. 

No baseline information was available so it is impossible to document whether or not there was 
an increase. Objective 2 was probably achieved. 



hx\<ng job placement services in three target high schools. Number of students served was not available 
the fourth target high school. 
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TABLE 1 

Approximate Number of Students Participating in Out of School 
Learning Experience by Quarter by Grade Level 





Second 


Third 


Fourth 




Quarter 


Quarter 


Quarter 


High School 


800 


1,400 


520 


Junior High 


630 


700 


270 


Elementary 




30 




Total 


1,430 


2,130 


790 



Product Objective 3. As compared to the attitude In September, 1973, the attitude of s tudents, 
par ents, and school staffs shall be significantly more positive toward the pl acement services offered in 
each school. 

No data is available on the attitudes of either students, parenS"or staff towards the placement 
services offered in each school. Therefore, it is impossible to determine whether or not Objective 
3 was achieved. 

PLANNING-MANAGEMENT-EVALUATION COMPONENT 

Product Obje ctive 1. By the end of the t^ nth month of each funding period the project w ill make 
significant p rogress in achieving each r. the overall goals, as measured by appropriate evaluatio n 
techniques and certified by a third-party evaluation or educatio nal auditor. 

The two goals of the Career Education Project as described in the original project document, 
page 4 are: 

(1) to provide leadership for the development of a cooperatively designed plan In which 
existing structures and services are Integrated with necessary additional structures 
and services to achieve an improved program for delivering Career Education lo 
youth, and 

(2) to provide management and support services necessary to assist 
participants-cooperating educational agencies, businesses, Industries, unions, 
governmental agencies, community agencies, parent and student-in executing the 
plan. 

Significant progress has been made in the planning tor and providing career education services 
to youth. Most of the planning has been taking place at school building level. A single, 
comprehensive plan integrating all the school and central office plans has not yet been 
developed. Such a plan is not feasible at the present time. Management and support services 
have been provided; however, they have primarily been limited to schools; they have not been 
used extensively by external agencies. Objective 1 has only been partially achieved. 
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Product Objective 2. By the end of the tenth month of each funding period, the project will meet 



85% of the product and process objectives^stated under ea ch component as measured by appropriate 
evaluation techniques and certified by a third-party evaluator or educational auditor. 



The career education either fully or partially achieved 12 of the 14 Product OjjJ^tives in the 
four Operational Components. Six were judged to be fully achieved and six only partially 
achieved. No information or only inadequate information was available to make judgements 
about one of the remaining objectives. One objective was clearly not achieved. No analysis was 
made of the Process Objectives. Objective 2 was, for the most part, achieved. 

Product Objective 3. At the end of the tenth month, the third-party evaluator will rate the 
planning/management/evaluation activities of the project s ignificantly higher than the mean of other 
local efforts on a scale measuring the degree to which such effort s are conducted in a systematic anS 
scientific manner. 



The Career Education Project focuses upon the support of change, a process, rather than the 
production and implementation of instructional processes or materials. The Lincoln Career 
Education Project involves also six schools, each developing unique sets of career education 
activities. Therefore, most local projects are not strictly comparable. The leadership provided 
through the planning-management-evaluation activities has enabled schools to develop and to a 
lesser extent. Implement local career education plans. The local plans are more systematic than 
any previously developed. The planning-implementation process has not been without problems 
however, most of the problems hav. either been resolved or worked around. The management 
staff has in the opinion of this evaluator, done a good job in keeping the project on task (at 
tirnes under trying conditions) and has achieved Objective 3. 

Product Objective 4. By May, 1975, 70% of the teaching and siapportive stuff, 90% of the 
administration, and 10% of the people of Lincoln will respond to Career Education and to the 
work of the Lincoln Career Educat ion Project. 

Collection of the information needed to determine whether or not Objective 4 was achieved 
was not incorporated into the 1974-75 evaluation plan. Therefore, the status of Objective 4 can 
not be evaluated. 

Product Objective 5. Evaluation efforts under this component sh all provide timely, valid and reliable 
information on all major project decisions, and all major decisions s hall be based on such data. 

The role of evaluation changed from the first year of the project to the second. As originally 
conceived, evaluation was to provide direct support to the project director in the day-to-day 
management of the project. As presently functioning, evaluation is monitoring the project 
accomplishments and student outcomes. The results of the evaluation should be useful in 



18 



developing plans and determining innpact but are not appropriate in the day-to-day 
decision-making. Many of the original evaluation functions have, instead, been assumed by the 
Planning Specialist. Objective 5 is no longer appropr»dte. 



QUESTION 2. What career education activities were provided for students? 

Both the implementation data discussed in this section of the report and the data on the effect of the 

program on students discussed in the next section were organized around the nine Career Education 

Objectives and Associated Student Outcomes identified in the Handbook for the Evaluation of Career 
2 

Education Program, The project staff developed a list of statements describing general Career Education 
treatments, (career education oriented activities). The list Included a total of 36 general treatments. The 
treatments covered eight of the nine career education goal statements. No treatments were developed to 
achieve goal statement 6, The Development of Good Work Habits and only one treatment was developed to 
achieve goal statement 2, Increased Academic/VocationnI Skills. One or more of the target schools 
Implemented each of the 36 general treatments. 

Each of the target schools was asked to identify those general treatments it was trying to implement. The 
list of general treatments and the list of target schools that eventually implemented the general treatments 
are presented by Career Education Goal Statement in Table 2. The same information is presented in more 
detail in the Revised Treatment Group-Outcome Area Table presented in Appendix 1. A summary of the 
evaluation design, which also identifies those career education target schools accountable for each outcome, 
is found in Appendix 2. 

The Revised Treatment Group-Outcome Area Table differs from the original Treatment Group Outcome 
Area Table in that the original table was based on the school plans and reflected what the schools intended 
to do in the area of Career Education. The revised table is based on the end-of-year analysis of what 
activities actually were implemented during the year. For the most part the career education activities 
planned were implemented. There were, however, exceptions. End of year reports of implementation status 
were submitted for six of the ten career education target schools. The six schools submitting reports 
included one elementary school, two junior high schools, and three senior high schools. The career 
education target schools included one elementary school, two junior high schools, three high schools, a 
combination elementary-junior high school and a combination junior-senior high school. The elementary 
school reported that it actually implemented seven of the eight general career education treatments 
identified in its education plan. The two junior high schools reported implementing 28 of 30 or 93% of the 
planned career education treatments. In addition, the junior high schools reported that they actually 
implemented four career education activities that were not included in their original plans. The three senior 
high s'chools reported implementing 46 of 54 or 85% of the planned activities and one activity that was not 
included in the original plans. 

The implementation data provided by the six schools also included descriptions of specific activities that 
constituted implementation of general treatments. The specific activity descriptions included information 
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TABLE 2 



General Educational Treatments Incorporated Into The 
Lincoln Career Education Program By 
Goal Statement By School 



STUDENTS WILL DEMONSTR ATE INCREASED SELF AWARENESS. 



Treatments: 

1 . Infusion of activities Into existing curriculum directed 
toward assisting students to discover their own 
Interests and abilities In terms of careers. 

2. Infusion of activities Into learning resource centers 
directed toward assisting students to discover their 
own Interest and abilities In terms of careers. 

3. Use of the "Valuing Approach to Career Education." 

4. Use of Project Discovery Program 

5. Use of "Vocational Exploration Group" Program. 

6. A program of Interest and aptitude testing with a 
mechanism of feed-back and guidance to students 
based on results. 

7. Student assessment center 

8. Infusion of valuing activities in "^eacher Advisor 
Program. 

9. A program of Interest and aptitude testing with a 
mechanism of feed-back and guidance to students 
based on results. 

10. Interest and aptitude testing program with 
guidance/advisor assistance based on results. 

1 1 . Infusion of activities Into existing curriculum directed 
toward assisting students to discover what values 
effect career choice and to discover their own values. 

STUDENTS WILL DEMONSTRATE INCREASED 
ACADEMIC/VOCATIONAL SKILLS. 

Treatment: 

1 . Infusion of activities Into existing curriculum directed 
toward assisting students to understand the 
importance of basic skills to career entry and success. 



Schools: 



Goodrich, Mickle, East, Lincoln 
High, Northeast 



Brownell 

Blessed Sacrament 
Goodrich, MIckle 

East, MIckle, Northeast, Lincoln, 
Plus 



East, Goodrich, Mickle, Blessed 
Sacrament 

Pius 



Pius 

Lincoln High, East, Northeast, Pius 

East, Northeast, Plus 

Goodrich, MIckle 
COMPETENCY IN BASIC 



East, Goodrich, MIckle 



S-^UDENTS WILL DEMONSTRATE INCREASED AWARENESS OF WORK VALUES AND 
POSSESS A DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK. 



Treatment: 

1 . Infusion of activities into existing curriculum directed 
toward developing In students a positive attitude 
toward work and working. 



Schools: 



Brownell, Goodrich, Northeast 
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III. 'Continued 



Treatment: 



Schools: 



2. Infusion of Activities into learning resource centers 
directed toward developing in students a positive 
attitude toward tvork and working. 

3. Use of the "valuing Approach to Career Education." 

4. Infusion of activities into existing curriculum directed 
toward assisting students to understand the 
importance of basic skills to career entry and success. 



Brownell, Lincoln Hiqh 
Blessed Sacrament 

East, Northeast, Lincoln High 



IV. STUDENTS WILL DEMONSTRATE INCREASED AWARENESS OF AND KNOWLEDGE ABOUT 
WORK. 



Treatment: 



Infusion of activities into existing curriculum directed 
toward providing students an awareness of careers. 

Use of Career Education field trips directed towards 
providing students an awareness of various careers. 



3. Use of Career Education resource speakers directed 
toward providing students an awareness of various 
careers. 

4. Infu.'ion of activities into learning resource centers 
directed toward providing students awareness of 
various careers. 

5. Use of "Career Day" directed toward providing an 
awareness of various careers. 

6. Infusion of activities into existing curriculum directed 
toward assisting students to discover what values 
effect career choice and to discover their own values. 

7. Infusion of activities into existing curriculum directed 
toward assisting students to understand the 
importance of basic skills to career entry and success. 

8. Use of a specific program of preparation and 
follow-up directed towards providing students 
community based experience of indR.nrh study of 
selected careers. 

9. Infusion of activities into existing curriculum directed 
toward providing haiids on experience in job tasks of 
selected careers. 

10. Infusion of career information into "Individualized 
Industrial Arts Prjgram." 

1 1 . Use of the "World of Construction Program." 

12. Use of the World of Manufacturing Program." 



Schools: 

Brownell, East, Goodrich, Mickle, 
Northeast, Lincoln High 

Brownell, Blessed Sacrament, East, 
Goodrich, Mickle, Northeast, 
Lincoln High. 

Brownell, Blessed Sacrament, East, 
Goodrich, Mickle, Northeast, 
Lincoln High, Pius 



Brownell 



Northeast 



Goodrich, Mickle 



13. Use of \he "Project Discovery Progr'ann." 



Northeast, Lincoln High, East, 
Goodrich, Mickle 



Goodrich, Mickle. Pius 
East 

Goodrich 

East, Goodrich, Mickle 
Goodrich, Mickle 
Goodrich, Mickle 
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IV. Continued 



Treatment: 



Schools: 



V. 



14. Career Information Centers directed toward providing 
students an awareness of various careers. 

15. Use of Career Information Centers to provide 
students with in depth information about careers 
including such items as pay, working hours, entry 
level criteria, etc. 



East, Northeast, Plus 



East, Northeast, Lincoln High, Pius 



STUDENTS WILL DEMONSTRATE INCREASED COMPETENCY IN CAREER 
DECISION-MAKING SKILLS. 



Treatment: 

1. Infusion of activities into existing curriculum directed 
toward assisting students to discover their own 
interests and abilities in terms of careers. 

2. Infusion of activities into learning resource centers 
directed toward assisting students to discover their 
own interest and abilities in terms of careers. 

3. Infusion of activities into existing curriculum directed 
toward assisting students to understand the 
relationship between skills taught in school and their 
application in various careers. 

4. Infusions of activities ir\tc rxisting curriculum 
directed toward developing in stud'^nts basic career 
decision-making skills. 

5. Use of "Vocational Exploration Group" Program. 



6. Student assessment center. 

7. Infusion of activities into existing curriculum directed 
toward assisting students to discover what values 
affect career choice and to discover their own values. 

8. Infusion of valuing activities in Teacher Advisor 
Program. 



Schools: 



Goodrich, Mickle, East, Lincoln 
High, Northeast 



Brownell 



East, Goodrich, Mickle, Northeast, 
Lincoln High 



Goodrich, Mickle, East, Lincoln 
High 

East. Mickle, NortI.east, Lincoln 
High, Pius 

Pius 



East, Northeast, Lincoln High 



Pius 



VL STUDENTSWILL DEMONSTRATE GOOD WORl^ HABITS, 

VII. STUDENTSWILL DEMONSTRATE WORK-SEEKlNG AND WORK-G ETTING SKILLS. 



Treatment: 

1. Provide students assistance in course selection based 
on their interests and abilities. 

2. Use of "Vocational Exploration Group" Program. 



3. Coop education programs. 

4. Paid and non-paid community placements. 



Sciiools: 
Goodrich 

Northeast, Lincoln High, East, 
Mickle, Plus 

East, Lincoln High 

tast,. Northeast. Lincoln High, Pius 



Z6 
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VII. Continued 

Treatment: Schools: 

5. Guidance/advisor assistance in course selection based East, Northeast, Lincoln High. Pius 
on career interest aptitude and goals. 

VIII. STUDENTS WHO ARE LEAVlNtj THE FORMAL EDUCATION SYSTEM WILL BE SUCCESSFUL 
IN BEING PLACED IN A PAID OCCUPATION, jN FURTHER EDUCATION, OR IN UNPAID 
WORK THAT IS CONSISTENT WITH THEIR CURRENT CAREER EDUCATION. 

Treatment: Schools: 

1. Exiting Placement Program East. Northeast, Lincoln High, Pius 

IX. STUDENTS WILL BE AWARE OF MEANS AVAILABLE FOR CONTINUED EDUCATION ONCE 
THEY HAVE LEFTTHE FORMAL EDUCATION AL SYSTEM. 

Treatment: Schools: 

1. Exiting Placement Program. East, Northeast, Lincoln High. Pius 



t y 
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about (a) who implemented the specific treatment (by title, not name), (b) how or what they did, and |c) 
the total number of students effected. Examples of specific career education activities are listed by level 
(elementary, junior high, and senior high) in Appendix 3, Summary of Implementation Information. 

The activity descriptions provided by the schools vary considerably in level of generality and style. The 
descriptions include use of separate programs like "World of Construction" and "World of Manufacturing," 
or the "Vocational Exploration Program." They also include examples of classroom activities such as an 
English teacher using (a) a unit on linguistics organized around career possibilities, (b) role playing 
interviews for jobs to give students a better understanding of hov*^ individuals are selected for jobs. A more 
complete list is presented In Appendix 3. 

An implementation questionnaire was also distributed to teachers in career etki.j^ti|)n target schools. A 
copy of the questionnaire can be found in Appendix 4. The questionnaires were returned by 394 teachers. 
The survey covered both in-service in career education, and implementation of career education activities 
with students. 



Three hundred eleven teachers or 79% reported that they had attended a career education in-service. Three 
fourths of the teachers reported that they had spent more than two hours in career education in-service. 
Fifty percent reported spending seven or more hours in career education and one-fourth reported spending 
nine or more hours in career education in-service. In a similar survey of 278 teachers in career education 
target schools conducted the previous year, only 42% reported participating in career education in-service. 

Two hundred ninety or 74% of the responding, teachers reported that they had planned and carried career 
education activities during the 1974-75 school year. Three fourths of the 290 teachers that had carried on 
career education activities reported that they carried on two or more activities. Fifty percent reported 
carrying out five activities and 25% reported carrying out 13 or more activities. Comparable information on 
the number of career education activities planned and carried out was not available for 1974. 

Two hundred eighteen or 56% of the responding teachers reported that they had utilized resource persons 
from the community. Seventy five percent of the teachers that utilized resource teachers used two or more 
resource teachers. Fifty percent used four or more resource persons from the community and twenty-five 
percent used eleven or more resource persons. The previous year only 35% of the teachers reported that 
they had used career education resource persons. The number of resource persons that the teachers 
reported using doubled from 1973-74 when the teachers reported using approximately 450 resource 
persons to 1974-75 when the teachers reported using noarly 900 resource persons. 

On the basis of the analysis of the career education implementation plans and the implementation report 
the following generalizations were made about career education in the Lincoln Public Schools: 

1. The Lincoln Career Education Program has resulted in a significant increase in the amount and 
diversity o ;areer Information being made available to students. Smaller gains have been made 
in the area of career exploration, in ac'ual career preparation and in career planning. 
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. 2. The Lincoln Career Education Program has resulted in the reclassification of classroom 
activities that have been used for years as Career Education activities. Consequently it is 
impossible to determine the exact extent of the impact of the project on target schools. 

3. Based on the numbers of participants reported by schools for the 1973-74 and the 1974-75 
school years, the following conclusions are warranted: 

(a) The Career Education Project has reached a significant number of students, and 

(b) The number of students reached increased significantly from 1973-74 to 1974-75. 

4. The Lincoln Career Education Project has resulted in the increased use of planning as a means 
of systematic curriculum modification. Improvement plans were developed by all the career 
education target schools. In most cases the plans were implemented; however, as expected, 
implementation of the plans varied from school to school. In several of the schools the concept 
of planning was extended to the departmental level. In all cases the second year plans were 
superior to the first year plans. 

5. The Career Education activities Implemented In the elementary schools have been fairly 
comprehensive. Of particular significance is the "valuing" approach to career education. This 
procedure is being used systematically with all students on 3 continuing basis. The program has 
been effective. Summary student data is preseptcd in Appendix 5. The carenr education 
activities in both the junior and senior high school have not been comprehension. Participation 
is not systematic but instead is determined by a number of "chance" factors, i.e., teachi r 
assignments, advisors, etc. 

QUESTION 3. What was the impact of the career education activities on students? 

The procedures recommended in the Handbook for the Evaluation of Career Education Programs were used 
. to estimate the impact of the Career Education program on students. One significant deviation from the 
recommended procedures was, however, necessary. The Lincoln Career Education Project focused on 
supporting change at the local school builc^ipg level, therefore, the Career Education activities (treatments) 
varied from school to school. Each building developed plans to implement a unique program of Career 
Education Activities. Consequently, the specific activities implemented at a school could not be accurately 
estimated until well into the school year. Even then the schools were free to determine how and when the 
activities were implemented. The procedures, outlined in the Handbook, however, assumed that target 
students could be accurately Identified at the beginning of the school year. 

The rest of the procedures were followed. General Career Education treatments were identified. School 
plans were then reviewed to determine which schools planned to implement which treatments, the 
Treatment Group Outcome Area Table completed and the Outcome QuestionH-reatment Group Matrix 
completed. The Outcome QuestionATreatment Group Matrix identifies the schools that because of the 
career education activities they implemented, should be accountable for each of 36 student outcomes. The 
Treatment Group Outcome Area table can be found in Appendix 1. The Revised Outcome 
Questionmeatment Group Matrix is presented in Appendix 6. The Outcome Questio Treatment Group 
Matrix in Appendix 6 is revised. 
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The central focus of the Lincoln Career Education Project as implemented were (a) an increased awareness 
of and knowledge about work and (b) increased career decision making skills. The Lincoln Career 
Education Project also focused more on secondary schools, junior high and senior high schools, than on 
elementary schools. 

Two instruments were selected for use in the 1974-75 career education evaluation. Both reflected the 
project emphasis on secondary level students. The two selected instruments were rhn Assessment of Career 
Development (ACD) and the Career Maturity Inventory (CM I). 

The ACD includes five subscores structured around three aspects of career education. The three are: 

•"Occupational awareness including occupational knowledge and exploratory occupationai 
experiences, 

• "Self-awareness including job values and preferences, career plans, self-evaluation of career planning 
and perceived needs for help with career planning, 

• "Career Planning and Decision Making including career planning, knowledge and involvement in 
Career Planning Exeriences."^ 

The five subscores are: 

Subscore 1: Occupational characteristics 
Subscore 2: Occupational Preparation Requirements 
Subscore 3: Exploratory Occupational Exeriences^ 
Subscore 4: Career Planning Knowledge 
Subscore 5: Career Planning Involvement 

The CM I is constructed "to measure maturity of attitudes and competencies that are critical in realistic 
Career Making."^ The test includes five separate subtests and an attitude scale. The five subtests are: 

Part 1: Knowing Yourself (self -appraisal) 

Part 2: Knowing About Jobs (Occupational Information) 

Part 3: Choosing a Job (Goal Selection) 

Part 4: Looking Ahead (Planning) 

Part 5: What Should They Do (Problem Solving) 

Part 5 was not recommended by a USOE review panel and therefore, was not incorporated into the Career 
Educational evaluation design. The correspondence between the subtests and subscore is summarised in 
Appendix 2: Evaluation Design. 

The two instruments selected, the Assessrr.^nt of Career Development and the Career Maturity Inventory, 
were subsequently administered at the 9th and I2th grades in all Career Education Target schools and in 
. selected control schools. The three control schools selected at the junior high school level, 9th grade, were 

^Assessment of Career Development Handbook Users Guide and Report of Research page 1 
A separate score is also provided for each six occupational clusters. (1) social, health and personal services 
(2) business sales and management, (3) business operation, (4) technologies and trades, (5) natural social ' 

^and medical science, (6) creative and applied arts. 
Career Maturity Inventory, Administration and Use Manual, page 3 
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judged to be fairly representative of the four Career Education junior high schools. Only one control school 
was available at the senior high school level. The other four high schools in the city were Career Education 
target schools. Even then the control school was not judged to be a reasonable control for the four Career 
Education high schools. Many of the teachers from that high school participated in Career Education 
in-service and presumably implemented Career Education activities as a result.® 

A rather complex matrix sampling plan was used to administer the two tests in both the Career Education 
and control schools, the sampling plan was developed and used to eliminate or at least alleviate staff 
concern about the amount of time to be spent testing students. The two tests selected, the ACD and CMI, 
require 230 minutes of actual testing time. The testing would take an additional 50-75 minutes to distribute 
and collect, read instructions, etc. 

The sampling plan developed reduced testing time to a single 30 minutes testing period. The two tests were 
subdivided into eight subtests. Each student completed one of the subtests. There was one exception to this 
samplinq arrangement One school, because of a small enrollment, administered the test in two 30 minute 
periods. Each student at that particular school completed two of the eight subtests. The number of students 
responding to each subtest in each school is summarized in table form in Appendix 7. 

The use of this sampling plan in the evaluation design had one serious shortcoming. Subsequent school by 
school analysis of the treatments revealed that treatments were not uniformly implemented within schools. 
A treatment consisted of one or more career education activities. Each career education effected one or 
more students. Rarely was any single activity designed to effect the entire school or even an entire grade 
level. More commonly the activities focused e .,.er on a particular classroom (one teacher and anywhere 
from 15 to 80 students), or a just part of a grade level (those 10th grades enrolled in a particular elective 
course). 

Information on any one subtest was available for only 140-190 students. It was impossible to determine 
what percent of those students tests had participated in career education activities. The problem was not 
caused by the use of the sampling plan. If census testing had been conducted, each student took both tests 
in their entirety, the evaluator still would not have known which students participated in what career 
education activities. Instead what was needed was an accounting system to record each career education 
activity and identify the students that participated in that activity. Such a monitor system was beyond the 
scope of the evaluation. It is highly unlikely that such information could be reliable collected even if the 
resources, in terms of time and money, were available. 

Analysis of the results was based on the outcome-instrument pairings in Table Vl-A of the Handbook for 
the Evaluation of Career Education Programs^ The pairings discussed in this evaluation report are listed in 
Table 3. 



^he senior high control school, although officially not a target school, had a career education staff 
member assigned to ,t on a one-half time basis. A full time staff member was assigned to each of the other 
three public high schools. 

^August 15, 1974 edition, pages 64-66. 
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TABLE 3 



Outcome-Instrument Pairings 
Utilized in 1974-1975 Career 
Education Evaluation 

Junior High School 



Outcome* Instrument(s) 



IV 


A 


Duties and abilities required 


(1) 
(2) 
(3) 
(4) 


ACD 
ACD 
CMI 
CMI 


^iih^rnrp 1 

Subscore 3 
Part 1 
Part 2 


IV 


B 


Work conditions 


(1) 


ACD 


Subscore 1 


IV 


C 


Entry requirements 


(1) 
(2) 


ACD 
CMI 


Subscore 2 
Part 4 


IV 


D 


Impact of social and technological 
change 


(1) 


ACD 


Subscore 4 


IV 


E 


Factors affecting success and 
satisfaction 


(1) 


CMI 


Part 1 


V 


A 


Relating own abilities to work 
possibilities 


(1) 
(2) 


CMI 
CMI 


Part 1 
Part 3 


V 


B 


Relating own interests and value to 
work possibilities 


(1) 
(2) 
(3) 


ACD 

CMI 

CMI 


Subscore 3 
Part 1 
Part 3 


V 


C 


Awareness and use of information 
sources 


(1) 
(2) 


ACD 
ACD 


Subscore 4 
Subscore 5 


V 


E 


Steps and factors in career planning 


(1) 
(2) 


ACD 
CMI 


Subscore 4 
Part 1 


V 


F 


Active involvement In career decision 
making 


(1) 


ACD 


Subscore 5 


Senior High School 








ill 


B 


Positive attitudes toward work 


(1) 


CMI 


Attitude Scale 


IV 


A 


Duties and abilities required 


(1) 
(2) 
(3) 
(4) 


ACD 
ACD 
CMI 
CMI 


Subscore 1 
Subscore 3 
Part 1 
Part 2 


IV 


B 


Work conditions 


(1) 


ACD 


Subscore 1 


IV 


C 


Entry requirements 


(1) 
(2) 


ACD 
CMI 


Subscore 2 
Part 4 


IV 


D 


Impact of social and technological 
change 


(1) 


ACD 


Subscore 4 


IV 


E 


Factors affecting success and 
satisfaction 


(1) 


CMI 


Part 1 



32 



28 



V 


A 


Relating own abilities to work 


(1) 


CMI 


Part.1 






possibilities 




L/IVI 1 


Part o 


V 


6 


Relating own interests and value to 


(1) 


ACD 


Subscore 3 






work possibilities 






rart 1 








(3) 


c^li 


Part 3 


V 


C 


Awareness and use of information 


/ 1 \ 




Subscore 4 






sources 


(2) 


ACD 


Subscore 5 


:V 


E 


StPOS flnri fjlPtnrC in PSroor nianninn 
•Jicpo ai i(j lauiuio III Udicci pidiiriiriy 


(1 ) 


ACD 


Subscore 4 








(2) 


CMI 


Part 1 


V 


F 


Active involvement in career decision 


(1) 


ACD 


Subscore 5 






making 






VII 


A 


Awareness and use of information 


(1) 


ACD 


Subscore 5 



"Numbering system and descriptions used in Draft Handbook for the Evaluation of Career Education Programs. 

A separate analysis was run for each of the 22 student outcomes. The results of the analysis and the 
conclusions based on the analysis were similar for all 22 outcomes. Therefore, to simplify this report, 
the results are presented and discussed in four sections: Ninth grade results on the CMI, 12th grade 
results on the CMI, Ninth grade results on the ACD, and twelfth grade results on the ACD. The results 
are presented and discussed by student outcome for each of the 22 outcomes listed in Table 3 in 
Appendix 8. 

Career Maturity Inventory: Ninth Grade 



The ninth grade students in the four career education target schools scored higher than students in 
control schools on two of the four subtests on the Career Maturity Inventory. The students in the 
control schools scored higher on the other two subtests. None of the differences between the students 
in the Career Education target schools and the students in the control schools were statistically 
significant at the .05 level of confidence. The scores on all four subtests for both the career education 
schools and the control schools are summarized in Table 4. 
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TABLE 4 



Comparison of Scores of Ninth Grade Students in Career Education 
Target Schools with Winth Grade Students in Control Schools 
on all Pour Subtet»ts of the 
California Maturity Inventory 



PART 1: Knowing Yourself (Self-appraisal) 
Number of Students 
Mean Score 
Standard Deviation 

PART 2: Knowing About Jobs 

(Occupational Information) 
Number of Students 
Mean Score 
Standard Deviation 

PART 3: Choosing a Job 
(Goal Selection) 
Number of Students 
Mean Score 
Standard Deviation 

PART 4: Looking Ahead (Planning) 
Number of Students 
Mean Score 
Standard Deviation 



Career 
Education 



98 
13.31 
3.42 



92 
14.97 
3.33 



96 
12.97 
3.06 



94 
13.21 
.3.65 



Control 



69 
13.20 
3.83 



67 
15.22 
3.62 



70 
12.54 
3.04 



70 
13.84 
3.15 



Difference 



N0t 

Signifi- 
cant 



Not 

Signifi- 
cant 



Not 

Signifi- 

cant 



Not 

Signifi- 
cant 



Although the scores of the Career Educaf . 9th grade students were not higher than 9th grades in 
Lincoln control schools, they were higher than both national and Iowa State norms on all four 
subtests. The differences between the Lincoln means and the means of Iowa norm group were 
statistically significant at the .01 level of confidence. The means of the national norm group were 
lower than the means of the Iowa norm group. 

Career Maturity Inventory: Twelfth Grade 

The students in the three^ Career Education high schools scored higher than the control high school 
on two of the four subtests on the Career Maturity Inventory. The students in the control sH.ool 
scored higher on the other two tests. Again none of the differences were statistically significant at the 
.05 level of confidence. The scores on all four subtests for both the career education schools and the 
control school are summarized in Table 5. 



^he scores of one senior high school were eliminated from the table because of problems encountered dur- 
ing the administration of the test. 
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TABLE 5 



Comparison of Si^ores of Twelfth Grade Students in Career Education 
Target Schools with Twelfth Grade Students in Control Schools 
on all Four Subtests of the 
California Maturity Inventory 



PART 1 : Knowing Yourself (Self appraisal) 
Number of Students 
Mean Scores 
Standard Deviation 

PART 2: Knowing About Jobs 

(Occupational Information) 
Number of Students 
Mean Scores 
Standard Deviation 

PART 3: Choosing a Job 
. (Goal Selection) 
Number of Students 
Mean Scores 
Standard Deviation 

PART 4: Looking Ahead 
(Planning) 

Number of Students 
Mean Scores 
Standard Deviation 



Career 
Education 



88 

13.66 
3.22 



87 
16.78 
2.88 



85 
14.09 
2.80 



88 

13.94 
3.82 



Control 



42 
13.81 
3.31 



45 
17.78 
2.52 



44 
13.59 
3.10 



40 
13.18 
4.13 



Difference 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



Not 

Signifi- 
cant 



Not 
Signifi- 
cant 



The means of the Lincoln Career Education students were also compared with ths mean scpres of 
both national norm group and the Iowa norm group. The Lincoln students scored significantly higher 
(p < .01) than the Iowa norm group on two of the four subtests: Subtest 2 Knowing About Jobs and 
Subtest 4 Looking Ahead. The differences between the Lincoln Career Education and the Iowa norms 
on the other two subtests were not statistically significant. 



The California Maturity Inventory Attitude Scale was also administered to the twelfth grade students 
in both the career education target schools and control schools. As with the means of the four 
competence tests of the CMI, the difference between the career education and control students was 
not statistically significant.^ The mean of the Lincoln Career Education students was also compared 
with both the mean of the national norm group for I2th grade students and an Iowa norm for 12th 
grade students. The difference between the Lincoln mean and the nationalmean was not statistically 
significant, however, the Lincoln mean was significantly lower (p < .01) than the mean of the Iowa 
norm group. 



The mean of the career education schools on the attitude scale was 35.85 (standard deviation, 5.66) and 
the mean for the control school was 37.18 (standard deviation, 3.94). 
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Assessment of Career Development: Ninth Grade 

Ninth grade students in the Lincoln Career Education Junior high schools scored lower than ninth 
grade students on all five subscores on the Assessment of Career Development. Only one of the 
differences, on Subscore 3 Exploratory Occupational Experiences, was statistically significant (p < 
.05). Subscore 3 is a self-report index of career related experience. Students in the control schools 
reported a mean score of 1.84 out of a possible score of 3.00 as compared with a mean score of 1.73 
for students in the control schools. The scores on all five subtests for both the career education 
schools and the control schools are summarized in Table 6. 

TABLES 

Comparison of Scores of Ninth Grade Students in Career Education Target 
Schools with Ninth Grade Students in Control Schools on all 
Five Subscores of the Assessment of Career Development 



SUBSCORE 1: Occupational 
Characteristics 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 2: Occupational 

Preparation Requirements 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 3: Exploratory 
Occupations 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 4: Career Planning Knowledge 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 5: Career Planning 
Involvement 
Number of Students 
Mean Score 
Standard Deviation 



Career 
Education 



87 
35.38 
8.70 



87 
10.37 
3.21 



78 
1.73 
0.25 



84 
25.25 
4.89 



86 
1.71 
0.36 



Control 



66 
36.39 
9.96 



66 
10.92 
3.18 



64 
1.84 
0.25 



65 
25.54 
5.51 



64 
1.75 
0.35 



Difference 



Not 

Signifi- 
cant 



Not 
Signifi- 
cant 



P<.05 



Not 

Signifi- 
cant 



Not 
Signifi- 
cant 



The scores of the students in the Lincoln Career Education schools were also compared with national 
norms. The Lincoln students scored as high or higher than the norm group on all five subtests. The 
difference between the Lincoln Career Education students and the norm group was significant only 
for Subscore 1 Knowledge of Occupational Characteristics. 

Assessment of Career Development: Twelfth Grade 



The twelfth grade students in Career Education target schools scored higher than students in the 
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control school on two subscores of the.ACD. The students in the control school scored higher on the 
other three subscores. None of the differences between the students in the career education schools 
and the control schools were statistically significant at the .05 level of confidence. The scores on all 
five subtests for both career education schools and the control school are summarized in Table 7. 

TABLE 7 

Comparison of Scores on the Twelfth Grade Students in Career Education 
Target Schools with Twelfth grade Students in Control Schools 
on all Five Subscores of the Assessment of Career Development 



SUBSCORE 1: Occupational Characteristics 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 2: Occupational Preparation 
Requirements 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 3: Exploratory Occupational 
Experiences 
Number of Students 
Mean Scores 
Standard Deviation 

SUBSCORE 4: Career Planning 
Knowledge 
Number of Students 
Mean Score 
Standard Deviation 

SUBSCORE 5: Career Planning 
Involvement 
Number of Students 
Mean Score 
Standard Deviation 



Career 
Education 



80 
40.65 
8.83 



80 
12.15 
2.90 



76 
1.78 
0.27 



83 
27.29 
5.60 



79 
1.93 
0.38 



Control 



41 
39.93 
11.64 



41 
11.90 
3.32 



41 

1.79 
0.29 



42 
27.93 
4.59 



40 
2.04 
0.34 



Difference 



Not 

Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
signifi- 
cant 



Not 
Signifi- 
cant 



The ACD was designed for use with grades 8-1 1 . therefore. National Norms were not available 
for 12th grade students. 



Discussion of Student Outcome 



The general conclusion to be drawn from the comparison of Lincoln career educption students with 
control students on both the ACD and the Ci^yil is that there is no significant differences between the two 
groups. Nineteen tests of significance were computed; one for each subtest or score on both the CMI and 
the ACD for both 9th grade and 12th grade students, and the CMI Attitude Test for 12th grade students 
only. In only one of the nineteen was the difference between the two groups statistically significant. On 
that particular comparison, subscore 3 of the ACD for 9th grade students favored the students in the 
control schools. Subscore 3 of the ACD was not school related; it involved self report of occupatlonally 
related experiences. It was used as an evaluation of two student outcomes: 
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(1) IV-A: Have students increased their knowledge regarding the major duties and required abilities 
of different types of paid and unpaid work? 

(2) V-B: Have students increased their ability to related their personal interests and values to types 
of paid and unpaid work and their associated life styles? 

In neither instance was snbscore 3 of the ACD the only score used to evaluate the outcome. For 
outcome IV-A, Subscore 3 was combined with Subscore 1 of the ACD and Parts 1 and 2 of the CM I. 
For outcome V-B, Subscore 3 was combined with Part 1 and Part 3 of the CMI. The differences 
between career education and control school on these scores were not statistically significant. The 
Career Education students actually scored higher on two of the four measures. Therefore, it is very 
likely that the statistically significant finding on Subscore 3 is more a product of chance factors than 
a meaningful difference between the two groups. 

CONCLUSIONS AND RECOMMENDATIONS 

Conclusions. 

The following conclusion regarding the Lincoln Career Education project seems to be warranted 
based on the analysis of information associated with the three evaluation questions: 

1. The Lincoln Odreer Education Project has successfully achieved or is making progress toward, 
most of product objectives specified in the original grant document as modified in the 
continuation proposal. Many of the original objectives are no longer appropriate as writteh 
however the /nfenf is still appropria- 

2. The Lincoln Career Ecucation Project has resulted in a significant increase in the number of 
career education activities within the schools. Both the number of activities and the number of 
students that participated in career education activities increased markedly from 1973-74 to 
1974-75. 

3. The Lincoln Career Education Project did not have a measurable impact on student outcomes 
as measured by the Assessment of Career Development sn6 \he Career Maturity Inventory .Ihe 
1974-75 evaluation design focused on twenty-two Student Outcomes. Comparisons were made 
between Lincoln students from Career Education target schools with Lincoln students from 
control schools. Nineteen different measures were used to make the 22 comparisons. The 
differences betv^een the two groups were not significant on any of the 22 comparisons. There 
was, however, a statistically significant difference on one of the 19 measures, Subscore 3 of the 
ACD. The subscore was used only in combination with four other subscores to assess two 
student outcomes. Since the differences between means on the other four subscores were not 
significant the importance of the one significant difference is questionable. 

4. Although there were no significant differences between students in the Lincoln career 
education target schools and students in control schools, the Lincoln career education students 
tended to score as high or'higher than both national and regional norrri groups, particularly on 
the CMI. The one noticeable exception to this trend was the attitude score on the CMI. The 
mean score of regional norm group was signficantly higher than the Lincoln mean. 
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5. The Lincoln Career Education Project resulted in the increased use of planning as a means of 
systematic curriculum modification. Improvement plans were developed by all career education 
target schools. In most cases the plans v\'ere implemented, however, as expected implementation 
varied from school to school. In all cases the second year plans were superior and more useful 
than the first year plans. 

Recommendations: 



Based on the above conclusion and on the analysis of information associated with the three 
evaluation questions the following recommendations are submitted for consideration. 

1. More attention needs to be given to developing a comprehensive delivery system for career 
education activities, particularly at the secondary level. Participation in career education 
activities at the secondary level is presently determined more by chance factors than by student 
need. A plan needs to be developed to insure that all secondary students participate in career 
education at some minimal level. The elementary career education activities appear to be more 
comprehensive in that all students are participating on a continuing basis; particularly in the 
"valuing" approach to career education. 

2. Continuing attention needs to be given to standardizing and coordinating the planning activities 
being used at the local school level. The plans developed last year were so diverse in bot?i form 
and language that they were impossible to deal with on other than an individual basis. These 
inconsistencies make it very difficult to determine the accumulative impact of the project on 
the district. 

3. The evaluation design needs to be .Modified. The present design, as implemented, fails to take 
into consideration several factors that could account for the lack of significant findings. First, 
data regarding student ogtcomes was collected on a sampling basis. Participation of students, 
however was not universal within schools. Not all students participated in the career education 
activities and those that did participate did not participate in the same activities. Participation 
varied from school to school and from individual to individual depending on activities planned, 
the student schedules and teacher initiative. It was therefore impossible to determine either 
a priori or (without detailed records) a poster! which students participated In what activities. 
Consequently, it was impossible to determine how the experimental and control students 
should differ. A second factor was the lack of baseline information on which to make 
comparisons. A third factor was the lack of satisfactory cor^rro! schools at the senior high 
school level and a fourth factor was the nature of the career education project. Control schools 
were not precluded from implementing career education activities and implementation was not 
mandated in career education schools. 

In fact a member of the career education project was actually assigned to work v^vith staff of the 
control high school on a part time basis. 

Modifications to be considered in next year's evaluation design should be (1) the abandonment 
of the use of sampling in the career education target schools, and (2) the development and use 
of a detailed coding system to determine which students participate in which career education 



activities. 
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Appendix 1 



Treatment Group Outcome Area Table 
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TREATMENT GROUP OUTCOME AREA TABLE 



ELEMENTARY FAMILIARIZATION 
INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 
IV. A 



B. 

C. 
D. 

E. 



Students have increased their knowledge regarding the major duties and required abilities of different types of 
paid and unpaid work. 

Students have increased their knowledge of differences in work conditions and life styles associated with 
different types of paid and unpaid work. 

Students have Increased their knowledge of entry requirements for major types of paid and unpaid work. 
Students have increased their knowledge of the impact of social and technological change In paid and unoaid 
work. ^ 

Students have increased their knowledge of the important factors that affect work success and satisfaction. 



Treatments: 
1. 
2. 
3. 
4. 



Blessed 
Brownell Sacrament 



Infusion of activities into existing curriculum directed toward providing 
students an awareness of careers. 

Use of Career Education field trips directed towards providing students an 
awareness of various careers. 

Use of Career Education resource speakers directed toward providing 
students an awareness of various careers. 

Infusion of activities into learning resource centers directed toward 
providing students an awareriess of various careers. 



X 
X 
X 
X 



X 
X 



INCREASED SELF-AWARENESS AND INCREASED CAREER DECISION-MAKING SKILLS 

I. A. Students have Increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to descnbe their own current interest and values. 

V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 
B. Students have Increased their ability to relate their personal Interests and values to types of paid and unpaid 
work and their associated life-styles. 



Treatments: 

1. Infusion of activities into existing curriculum directed toward assisting 
students to discover their own interests and abi'ities in terms of careers. 

2. Infusion of activities into learning resource centers directed toward assisting 
students to discover their own interest and abilities In terms of careers. 

ELEMENTARY ORIENTATION 
INCREASED DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK 

III. B. Students possess more positive attitudes toward paid and unpaid work. 

Treatnrients: 



Blessed 
Browned Sacrament 



X 
X 



1 

2. 



Infusion of activities Into existing curriculum directed toward developing in 
students a positive attitude toward work and working. 
Infusion of activities Into learning resource centers directed toward 
developing in students a positive attitude toward work and working. 



Blessed 
Browned Sacrament 



X 
X 



EKLC 
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INCREASED SELF-AWARENESS AND INCREASED AWARENESS OF WORK VALUES 



I. B. Students have increased their ability to describe their own current interest and values. 

III. A. Students have increased their recognition of the bases of various work values. 

Blessed 

Treatments: Brownell Sacrament 

1. Use of the "Valuing Approach to Career Education" X 

JUNIOR HIGH FAMILIARIZATION 
INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 

IV. A. Students have increbsed their knowledge regarding the major duties and required abilities of different types of 

paid and unpaid work. 

B. Students have increased their knowledge of differences in work conditions and life styles associated with 
different types of paid and unpaid work. 

C. Students increased their knowledge of entry requirements for major types of paid anc unpaid work. 

D. Students have increased their knowledge of the impact of social and technological change in paid and unpaid 
work. 

E. Students have increased their knowledge of the important factors that affect work success and satisfaction. 

Blessed 

Treatments: East Goodrich Mickle Sacrament 

1. Infusions of activities into existing curriculum 
directed toward providing students an 

awareness of various careers. X X 

2. Use of Career Education field trips directed 
toward providing students an awareness of 

various careers. X X X X 

3. Use of Career Education resource speakers 
directed toward providing students an 

awareness of various careers. X X X X 

4. Use of "Career Day" directed toward 

providing an awareness of various careers. X 

INCREASED SELF AWARENESS AND INCREASED CAREER DECISION MAKING SKILLS 

I. A. Students have increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values. 

V. A. Students have increased their fibility to associate their own abilities and limitations with possible success in 

present or future paid and unpaid work. 
B. Students have increased thoir ability to relats their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

Blessed 

Treatments: East Goodrich Mickle Sacrament 

1. Infusion of activities into existing curriculum 
directed toward assisting students to discover 
their own interests and abilities In terms of 

careers. y y 



EKLC 
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JUNIOR HIGH ORIENTATION 
INCREASED SELF-AWARENESS AND INCREASED AWARENESS OF WORK VALUES 

I- B. Students have increased their ability to describe their own current interest and values. 
III. A. Students have increased their recognition of the bases of various work values. 



Treatm&nts: 



East Goodrich 



Blessed 
Mickle Sacrament 



1. Use of the "Valuing Approach to Career 
Education" 

INCREASED DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK 

111. B. Students possess more positive attitudes toward paid and unpaid work. 



Treatments: 



irast 



Goodrich 



Blessed 
Micklf Sacrament 



1. Infusion of activities into existing curriculum 
directed towards developing in students a 
more positive attitude toward work and 

working. X 
INCREASED SELF AWARENESS AND INCREASED CAREER DECISION MAKING SKILLS 

I. B. Students have increased their ability to describe their own current interest and values. 

IV. B. Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated !ife-styles 



Treatments: 



East Goodrich 



Blessed 
Mickle Sacrament 



1. Infusion of activities into existing curriculum 
directed toward assisting students to discover 
what values effect career choice and to 

discover their own 'values. X X 

INCREASro BASIC ACADEMIC/VOCATIONAL SKILLS AND INCREASED AWARENESS OF AND KNOWLEDGE 
ABOUT WORK 

IL A. Students have increased their level of generally useful numerical skills. 

B. Students have increased their level of generally useful communication skills. 

IV. E. Students have increased their knowledge of the important factors that affect work success and satisfaction. 



TrctJtments: 



East Goodrich 



Blessed 
Mickle Sacrament 



1. Infusion of activities into existing curriculum 
directed toward assisting students to 
understand the importance of basic f.kills to 
career entry and success. 



EKLC 
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INCREASED CAREER DECISION-MAKING SKILLS 

V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 



Treatments: East Goodrich 

1. Infusion of activities into existing curriculum 
directed toward assistiny students to 
understand the relationship between skills 
taught in school and their application in 

various careers, X X 

INCREASED CAREER DECISION MAKING SKILLS 



Blessed 
Mickle Sacrament 



V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 

B. Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

C. Students have increased their ability to (a) identify, (b) locate, and (c) utilize sources of information to solve 
career decision-making problems. 

Students have increased their ability to determine the potential for future advancement/personal growth in work 
of their choosing. 

Students have increased their knowledge of the steps to be taken and the factors to be considered 'n career 
planning. 



D 

E. 

F. Students have increased their active involvement in career decision-making. 



Y ^ Blessed 

ireaiments: ^g^^ Goodrich Mickle Sacrament 

1. Infusions of activities into existing oiriculum 
directed toward developing in stud- iits basic 

career decision-makiny skills. X 
INCREASED WORK SEEKING AND WORK GETTING SKILLS 

VII, B. Students have increased their level of skills required in (a) applying for, and (b) accepting work. 

T f f Blessed 
ireatments: ^3^^ Goodrich Mickle Sacrament 

1. Provide students assistance in course selection 

based on their interests and abilities. X 

JUNIOR HIGH EXPLORATION 
INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 

IV. A. Students have increased their knowledge regarding the major duties and required abilities of dif F-rent tvoes of 
paid and unpaid work. 

B. Students have increased their knowledge of differences in work conditions and life styles associated with 
different types of paid and unpaid work. 

C. Students have increased their knowledge of entry requirements for major types of paid and unpaid work 
woTk^"^' ^^'^ increased their knowledge of the impact of social and technological change in paid and unpaid 

E. Students have increased their knowledge of the important factors that affect work success and satisfcction. 
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Treatments: 



Blessed 

East Goodrich Mickle Sacrament 



1. Use of a specific program of preparation and 
follow-up directed towards providing students 
community based experience of indepth study 

of selected careers. X 

2, Infusion of activities into existing curriculum 
directed toward providing hands on 

experience in job tasks of selected careers X 

3, Infusion of career information into 

"Individualized Industrial Arts Program" X 

4. Use of the "World of Construction Program" X X 



X 



5. Use of the "World of Manufacturing Program" X X 

INCREASED SELF-AWARENESS AND INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 
I A, Students have increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values; 

IV. A. Students have increased their knowledge regarding the major duties and required abilities of different types of 

paid and unpaid work. 

B. Students have increased their knowledge of differences in work conditions and life styles associated with 
different types of paid and unpaid work. 

C. Students have increased their Knowledge of entry requirements for major types of paid and unpaid work. 

-^^ D. Students have increased their knowledge of the impact of social and technological change in paid and unpaid 
work. 

E. Students have increased their knowledge of the important factors that affect work success and satisfaction. 

Blessed 

ireatments: • East Goodrich Mickle Sacrament 

1. Use of the Project Discovery Program. X 

INCREASED SELF-AWARENESS, INCREASED CAREER DECISION MAKING SKILLS AND INCREASED WORK 
SEEKING AND WORK GETTING SKILLS nvuncMocu wuKl^ 

L A. Students have increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values. 

V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 

present or future paid and unpaid work. 

B. Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

C. Students have increased their ability to (a) identify, (b) locate, and (c) utilize sources of information to solve 
career decision-making problems. 

D. Students have increased their ability to determine the potential for future advancement/personal arowth in work 
of their choosing. 

E. Students have increased their knowledge of the steps to be taken and the factors to be considered in career 
plannmg. 

VIL ^^ students have increased their ability to (a) identify, (b) locate, and (c) utilize sources that contain information 
about paid and unpaid work. 



^ Blessed 
Treatments: coc* r ^ i u 

East Goodrich Mickle Sacrament 

1. Use of "Vocational Exploration Group" 

Program v ^ 



EKLC 
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INCREASED SELF-AWARENESS 
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I. A. . Students have increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values. 

Blessed 

Treatments: East Goodrich Mickle Sacrament 

1. A program of interest and aptitude testing 
with a mechanism of feed-back and guidance 

to students based on results. X ' X X X 

SENIOR HIGH FAMILIARIZATION 
INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 

iV. A. Students have increased their knowledge regarding the nnajor duties and required abilities of different types of 
paid and unpaid work. 

B. Students have increased their knowledge of differences in work conditions and life styles associated with 
different types of paid and unpaid work. 

C. Students have increased their knowledge of entry requirements for nnajor types of paid and unpaid work. 

D. Students have increased their knowledge of the impact of social and technological change In paid and unpaid 
work. 

E. Students have increased their knowledge of the important factors that affect work success and satisfaction. 

Lincoln 

Treatments: East Northeast High Pius 

1. Infusion of activities into existing curriculum 
directed toward providing students an 

awareness of various careers. XXX 

2. Use of Career Day directed toward providing 

students an awareness of various careers. X X 

3. Ca reer Infornnatlon Centers directed toward 
providing students an awareness of various 

careers. X X X X 

4. Use of Career Education field trips directed 
toward providing students an awareness of 

various careers. X X X X 

5. Use of Career Education Resource speakers 
directed toward providing students an 

awareness of various careers. X X X X 

INCREASED SELF AWARENESS AND INCREASED CAREER DECISION-MAKING SKILLS 

I. A. Students have Increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values. 

V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 
B. Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

Lincoln 

Treatn.ents: tast Northeast High Pius 

1. Infusion of activities into existing curriculum 
directed toward assisting students to discover 
their own interests and abilities in terms of 

careers. X XX 

2. Student assessment center X 
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SENIOR HIGH ORIENTATION 



INCREASED SELF-AWARENESS AND INCREASED CAREER DECISION MAKING SKILLS 

I. B, Students have increased their ability to describe their own current interest and values. 

V. B. Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

Lincoln 

Treatments: East Northeast High Plus 

1. Infusion of activities into existing curriculum 
directed toward assisting students to discover 
what values affect career choice and to 

discover their own values. X X X X 

2, Infusion of valuing activities In Teacher 

Advisor Program X 

INCREASED CAREER DECISION MAKING SKILLS 

V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 

Lincoln 

Treatments: East Northeast High Pius 

1. Infusion of activities into existing curriculum 
directed toward assisting students to 
understand the relationship between skills 
taught in school and their application in 

various careers. XXX 

INCREASED AWARENESS O^' WORK VALUES, INCREASED DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK 
AND INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 

III, A. Students have Increased their recognition of the bases of various work values. 
B. Students possess more positive attitudes toward paid and unpaid work. 

IV, E. Students have increased their knowledge of the Important factors that affect work success and satisfaction. 

Lincoln 

Treatments: East Northeast High Pius 

1. Infusion of activities into existing curriculum 
directed toward assisting students to 
understand the Importance of basic skills to 

career entry and success. X X X X 

INCREASED CAREER DECISIONS-MAKING SKILLS 

V, A. Students have increased their ability to associate their own abilities and limitations v;ith possible success in 

present or future paid and unpaid work. 

B. Students have Increased their ability to relate their personal interests and values to types of paid and unpaid 
.vork and their associated life-styles. 

C. Students have increased their ability to (a) identify, (b) locate, and (c) utilize sources of information to solve 
career decision-making problems. 

D. Students have increased their ability to determine the potential for future advancement/personal growth in work 
of their choosing. 

E. Students have increased their knowledge of the steps to be taken and the factors to be considered in career 
planning. 

F. Students have increased their active involvement in career decision-making. 
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Treatments: 



Lincoln 

East Northeast High Pius 



EKLC 



1. Infusion of activities into existing curriculum 
directed toward developing in students basic 

career decislon-makingrSkllls. X X 

INCREASED DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK 

III. B. Students possess more positive attitudes toward paid and unpaid work. 

Lincoln 

Treatments: East . Northeast High Pius 

1. Infusion of activities into existing curriculum 
directed towards developing in students a 

positive attitude toward work and working. X 

2. Infusion of activities into group guidance 
dasses directed toward developing in students 

a positive attitude toward work and working. X 
SENIOR HIGH EXPLORATION 
INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK 

IV. A. Students have increased their knowledge regarding the major duties and required abilities of different types of 

paid and unpaid work. 

B. Students have increased their knowledge of differences in work conditions and life styles associated with 
different types of paid and unpaid work. 

C. Students have increased their knowledge of entry requirements for major types of paid and unpaid work. 

D. Students have increased their knowledge of the impact of social and technological change in paid and unpaid 
work. 

E. Students have increased their knowledge of ino. important factors that affect work success and satisfaction. 

Lincoln 

Treatments: East Northeast High Pius 

1. Use of a specific program of preparation and 
follow-up directed towards providing students 
community based experience of in-depth 

study of selected careers. X 

2. Use of Career Information Centers to provide 
students with in-depth information about 
careers including such items as pay, working 

hours, entry level criteria, etc. X X X X 

INCREASED SELF-AWARENESS 

I. A. Students have increased their-ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values. 

Lincoln 

Treatments: East Northeast High Pius 

;. A program of interest and aptitude testing 
with a mechanism of feed-back and guidance 

to students based on results. X X X X 
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INCREASED WORK SEEKING AND WORK GETTING SKILLS 

VII. B. Students have increased their level of skills required in (a) applying for, and (b) accepting work. 



Lincoln^^ 

Treatments: East Northeast High Pius 

1. Individual Instructional Packets geared to 

student interest and aptitudes. X 

2. Individual Instructional Packets geared to 
entry level criteria of various occupations, 

education or training programs X 

INCREASED SELF-AWARENESS, INCREASED CAREER DECISION MAKING SKILLS AND INCREASED WORK 
SEEKING AND WORK GETTING SKILLS 

I. A. Students have increased their ability to describe their own current abilities and limitations. 
B. Students have increased their ability to describe their own current interest and values. 

V. A. Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 

B. Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

C. Students have increased their ability to (a) identify, (b) locate, and (c) utilize sources of information to solve 
career decision-making problems. 

D. Students have increased their ability to determine the potential for future advancement/personal grov/th in work 
of their choosing. 

E. Students have increased their knowledge of the steps to be taken and the factors to be considered in career 
planning. 

VII. A. Students have increased their ability to (a) identify, (b) locate, and (c) utilize sources that contain information 
about paid and unpaid work. 

Lincoln 

Treatments: East Northeast High Pius 

1. Use of "Vocational Exploration Group" 

Program X X X X 

SEIMIOR HIGH PREPARATION 
INCREASED WORK SEEKING AND WORK GETT3NG SKILLS 

VII. B. Students have increased their level of skills required in (a) applying for, and (b) accepting work. 

Lincoln 

Treatments: East Northeast High Pius 

1. Co-op education programs X X 

2. Paid and non-paid community placements X X X X 

SEIMIOR HIGH EXITING PLACEMENT 
PLACEMENT AND INCREASED AWARENESS OF MEANS FOR CONTINUED EDUCATION 

VIII. A. Students have been place or are engaged in further education. 

B. Students have been placed in a paid occupation. 

C. Of those placed in (a) further education, and (b) employment, students consider the placement to be consistent 
with their career plans. 

D. Or those not placed in further education or in a paid occupation, students are engaged in (a) unpaid work 
consistent with their career plans. 

45 . 



IX. A. Students have increased their ability to identify sources of additional education in major types of paid and 
unpaid work. 

B. Students have increased their ability to identify means to support additional education for themselves in major 
types of paid and unpaid work. 



East Northeast 
X X 



Treatments: 

1. Exiting Placement Program 

CAREER PLANIMIIMG 
INCREASED WORK SEEKING AND WORK GETTING SKILLS 

VII. B. Students have increased their level of skills required in (a) applying for, and (b) accepting work 



Lincoln 
High 



Pius 
X 



Treatments: 
1. 



East Northeast 



Lincoln 
High 



Pius 



Guidance/advisor assistance in course selection 
based on career interest aptitude and goals 



INCREASED SELF-AWARENESS 

I. A. Students have increased their ability to describe their own current abilities and iimUations. 
B. Students have increased their ability to describe their own current interest and values. 



Treatments: 



1. Interest and aptitude testing program with 
guidance/advisor assistance based on results. 



East Northeast 



X 



Lincoln 
High 



X 



Pius 



EDU*!^^^^ DECISION-MAKING SKILLS AND INCREASED AWARENESS OF MEANS FOR CONTINUED 



IX. 



A. 
B. 
C. 
D. 
E. 
F. 
A. 
B. 



Students have increased their ability to associate their own abilities and limitations with possible success in 
present or future paid and unpaid work. 

Students have increased their ability to relate their personal interests and values to types of paid and unpaid 
work and their associated life-styles. 

Students have increased their ability to (a) identify, (b) locate, and (c) utilize sourcei. of information to solve 
career decision-making problems. 

Students have increased their ability to determine the potential for future advancement/personal growth in work 
of their choosing, 

Strdents have increased their knowledge of the steps to be taken and the factors to be considered in career 
plannmg. 

Students have increased their active involvement in career decision -making. 

Students have increased their ability to identify sources of additional education in major types of paid and 
unpaid work. 

Students have increased their ability to. identify means to support additional education for themselves in major 
types of paid and unpaid work. 



Treatrrcnts: 



East 



Northeast 



Lincoln 
High 



nus 



1. Program for post high school planning for use 
with graduating seniors and early exiting 
students. 
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Summary of Evaluation Design 



ID I 
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EVALUATION DESIGN WORKSHEET 



GOAL 


LKVKL 


PKOJ. 


Non-PKOJ. 


INSrKUMi:NT 


SUBSCALi: 


SAMPLE 


I. Self Awareness 


3 


A 




None 






!i 




Nunc 








c: 


*i}Clt'ob5cn'aiiunsiMU 


124 


BS.H 


() 


A 




Nont: 










None 








c: 


*Selfobscrv^;iti<>nsr:iIt 


1 2 ^ 4 7 


BS. B. c; 


9 


A 




None 






B 




None 






III. Work Values 


12 


A 




None 










CM! -ATT 


Torn] 


K NF IH P 


IV. Knowledge 


3 


A 




*CKO 


Total 


B. BS 


B 




♦CKO 


Total 


B. BS 


c 




None 






D 




None 






I*: 




None 






(3 


A 




♦CKO 


Total 


B. BS C 


B 




♦CFO 


Total 


B. BS.c; 


c 




♦CKO 


Total 


B. BS.G 






None 






K 




None 






9 


A 




-^w 


--JUi 


K. P. M C 








1 


\l. P. M G 


c 









E. P. M. C 






ACD 


4 


K. P. M. G 








1 


K. P. M. G 


1 ^ 


A . 




-ASP- 


...Ul 

12 


E. P. NR. LH 


B 




ACD 


1 


F. NK • H 


c 






...2. 

•1 


F.. P. NE. LH 






Ac:n 


4 


K. P. NE. LH 


>• 




r\ii 


1 


K P MF i n 


V. Decision Making 
Skills 


9 


A 




CMI 


1.3 


E. G. M. P 


B 






...3. 


G. iM. P 






Acn 


4,5 


G. P 






None 












...^ 


G. P 






AC!) 


5 


G. P 


12 


A 




CM I 


1.3 


K. NE. LII P 


B 




4^^ 




E. NE MI P 






Arn 


4.5 


E. NE. MLP 






None 






iv 




ACD 


4 


E. NE I.H P 






Arn 


5 


E NK i n P 


VII. Work Seeking Skill 


i 12 


A 




ACD 


5 


E. NE.LII P 


If 










VIIL Placement 








LPS 1-oliow-up 
survc)" 






Job Opportunities 


cither 12 
or KM 2 






Lincoln PS Survey 


Selected Items 


K. P, NK, LII 


Financial 


IC X 

4-6 
7-9 
10-12 






N.A. 


N.A. 


N.A. 
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I^ = l-;ist 
NE = N'orthciist 
1.11 ~ Lincoln Migh 
V = Pius 



CI = (i»)otlnch 
M = Micklc 

KS = Blessed Sacrament 
B s BrtnvnctI 
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Implementation Summary 
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APPENDIX i 



IMPLiilNffiNTATION SUMMARY 



A List of Specific Career Education Activities "by General 
Treatment Classification by Goal Area^ 

I. Increased Self-Awareness and Increased Career Decision taking Skills 

A, Infusion of activities into existing curriculu:n directed toward 
assisting students to discover their own interests and abilities 
in terms of careers. 



1. In 8th grade Basic Studies students take Industrial and 
Environmental Units. 

2. In World of Manufacturing, students are shown abilities in 
manufacturing and construction. 

3. In World of Construction, students are shown abilities in 
construction and manufacturing. 

U. In 7th grade Basic Studies students are shown travels, ad- 
vertising, maps and activity cards. 

5. Self Esteem test was given to some students, 

6. For the reading students, individual conferences, book 
selections were given. 

7. The 6-9th grade Instrumental classes gave performances for the 
public. 

8. The 8th grade Basic Studies class had job interview activities, 
interest survey — Project Discovery. 

9. The 6-7th grade Basic Studies classes conferenced with each 
student. Personal interviews were done by students. Many 
forms were filled out. 

10. The 6-9th grade classes talked about goals , interests , 
abilities and test results. 

11. The 6-9th grade students were given questionnaires in T/A, 
and all grades were given the T/A survey. 

12. The 8-9th grades had individual conferences with ai-t students 
who might be considering cai'eers in art. 

13. The 9th grade English class had planning sessions with students. 
Decision-making . 

1^. Sr. High English classes had filmstrips on careers; use of 
careers listing for library unit ; worksheets and class 
discussion. 

15. Sr. High Math classes had involvement informally in senior 
classes. 

16. Sr. High Business classes had readings on careers; readings 
on Job descriptions; readings on Labor Dept statistics; and 
complete units on major office duties.. 

17. Sr. High Social Studies classes had involvement in Economics, 
Psych, Business Law, Current Problems and EPIC Volunteer 
assignments. 

18. Sr. High Hoine Economics classes were involved in HEHO; Values 
Clarification activities; preview of Jobs; qualifications; 
tests of their abilities. 

Each specific activity wa.-^: implemented in one or more career education 
target school by at least one teacher. 

erIc - 



19. Sr. High Trades classes were involved in Job Placement; work 
related Jobs in class assignments i exploring litterpress and 
offset printing. 

20. Sr. High Guidance Department went on a one-to--one bacis in 
counseling format. 

B. Infusion of activities into learning resource centers directed to- 
ward assisting students to discover theiV own interest ard abilities 
in terms of careez's. 

C. Use of the '^Valuing Approach to Career Education" 

1. The valuing approach was used in the Uth grade learning centers. 

D. Use of "Project Discovery Program"' 

1. Project Discovery to 7 ,8, 9th'^ grade, classes . 

E. Use of "Vocational Exploration Cxroup" Program. 

1. Interest test given to 9th graders. 

2. Algebra aptitude test to 8th graders. 

3. Career Education coordinator administered "Vocational Exploration 
Group Program to small groups upon request. 

h. Several sessions conducted by guidance denartment. 
5. Used by counselors. 

F. A program of interest and aptitude testing with a mechanism of 
feedback and guidance t-^ students based on results. 

1. Advisors brought students to Career Information Center. 

2. Advisors and counselors interpreted ITED test results to 
students. 

3. Use of COPs extensive. 

COPs for Value Clarification class only. 

5. Kuder Preference for Values. Clarification class. 

6. GATE available for use. 

G. Student assessment center 

1. Tutoring and testing available in Career Information 
Center. 



H. 



Infusion of valuing activities in Teacher Advisor Program 

I. Interest and aptitude testing prof^ram with euidance/advisor 
assistance based on results. 

I 

1. Advisors and counselors interpreted results of ITED tests to 
students. 

2. Use of Kuder Preference and COPs with Value Clarification class. 
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J. Infusion of activities into existing curriculum directed toward 

assisting students to discover what values effect career choice and 
to discover their own values. 

1. Clarification of Values is a 2nd semester theme of 8th grade 
Basic Studies. 

2. Students arranged a visit to a court trial. 

3. The 8th grade Basic Studies class had a unit on Warm and Fuzzy 

To Kill a Mockingbird"— pre.ludice and empatiiy unit. 
h. The 6-7th grade Basic Studies students had units which all 

included values clarification and dealt with their relation to 
work and careers. 

5. The 6-9th grade classes discussed in conference strengths and 
weaknesses and how they affected careers. How career would 
affect life style. 

6. The 6-9th grade classes also did the values clarification 
exercise. 

7. The T/A grades took the interest survey, had conferences and 
discussions . 

8. This was done in Social Studies and English in Sr. High classes. 

9. Engxish classes had filmstrips on Careers— discussion of living 
expense-B vs incomes helpful; Nebraska Curriculum Stress values 
and val?^^, systems. 



10. 



Business^classes had class discussions; guest speakers; self 
evaluation exercises, 



II. 



11. Home Economics classes had HERO, Values Clarification activities- 
tapes and filmstrips. 

12. Trades classes had Post-High Education; by relating what employers 
Want • 

13. The Guidance Department held Values Clarification class and 
involved VEG. 

Students will demonstrate increased competency in basic academic/ 
vocational skills. 

A. Infusion of activities into existing curriculum directed toward 
assisting students to understand the importance of basic skills 
to career entry and success. 

1. Environmental Units, Industrial Units and specific book 
assignments were used in 8th grade Basic Studies. 

2. Activity cards used in the 7th grade Basic Studies class. 

3. The 8-9th grade Business students took a field trip to a bank. 

4. The T/A students had individual conferences discussing question- 
naires. 

5. The 8th grade Basic Studies students did term papers on 
careers—their writing assignments in English. 

6. The 6-7th grade Basic Studies students infused careers in all 
aspects of Basic Studies curriculum. 

7. The T/A students evaluated tests, and discussed them. 

8. In reading, the students did reading and researching careers 
(Voluntary). 

9. In Art classes the instruction is geared to showing the students 
how certain techniques and skills can apply towards an art 
career or other interests.. 
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10. The 6-9th grade students had reading orientation. 

11. In 9th grade English, the students— both in class and outside 
writing (personal) compared to professional authors, pro- 
cedures at same, films, etc. 

III. Students will demonstrate increased awareness of work values and possess 
a desire to engage in paid and/or unpaid work. 

A. Infusion of activities into existing curriculum directed toward 
developing in students a positive attitude toward work and working. 

1. Through the valuing approach this was applied in 1st and 5th 
grades • 

B. Infusion of activities into learning resource centers directed 
toward developing in students a positive attitude toward work and 
working. 

l- Applied in kth and 1st grades. 

2. 6-9th grade reading students were rewarded with "funny money" 
when they did their work. Received nothinp; if they didn't dc 
their work. 

I' 11^ tilt ^""^^^ students played the Value Clarification games. 

4. The b-9th grade reading students had funny money in payment 
for work— which can be spent on fun activities 

5. The 8th {Trade Basic Studies had point system and rewards for 
< flru""^' completion of assignments, helping others. 

worksheets ^^^'^ Studies also had Johnny Tremain, discussion 

T. The 6-Tth grade Bar L , Studies students infused in all aspects 
of curriculum— log book for example. 

8. The 6-8th grade students had record and time sheets similar to 
work record. Record keeping was used also. Rewards and 
recognition were given. 

9. In the Art classes, students used a positive approach— i. e. , 
taking pride in personal accomplishments. " ' 

10. Held a Values Clarification Class. 

C. Use of the "Valuing Approach to Career Education" 

D. Infusion of activities into existing curriculum directed toward 
assisting students to understand the importance of basic skills to 
career entry and success. 

1. English students were told about department stress; forms such 
as Job applications, interviews through role play, writing 
business letters. 

2. Math students werf; told about basic emphasis. 

3. Business students held discussions; had speaJters from business 
■ Inlv /^^^ entry-level skills; accepted only entry level class 

work for grading; taught classes like an office-room arranged ' 
in clusters to conform to business office. 

Social Studies students' indicated they emphasized development 
of basic skills. 
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5. Science students have a need for basics in any job emphasis; 
stress need for responsibility in relations to others. 

6. Home Economics students stressed covering in sanitation and 
food handling through practice; use Public Health speakers vho 
stressed importance of sanitation practices; interviewed food 
workers to determine reasons for employment; had tapes and 
filmstrips. 

T. In Trades, students stressed job entry level skills; in welding 
students discover what they must know to be employed; and 
learned basic skills in lithography, plate making, stripping, 
opaquing, photography. 

IV. Students will demonstrate increased awareness of and knowledge about 
work. 

A. Infusion of activities into existing curriculum directed toward 
providing students an awareness of careers. 

1. Fifth grade Social Studies and 1st prade Math. 

2. Introduction of film on Careers in Health to 8th grade Health 
class. 

3. "Free" reading book directly or indirectly depicted various 
careers to 6-9th grade reading class. 

k. Field trip to Wards for World of Business Class. 

5. Posters and class films to 9th grade English class. 

6. Assembly line simulation; writing as a career to 8th grade 
Basic Studies class. 

7. 6-Tth grade Basic Studies visited Police Department; had the 
Dean of NU Engineering speak to class; a lawyer visited classes; 
and 2-handicapped visitors spoke on their careers. 

8. Activities for the 6-9th grade Math classes was based on 
Career Education and included in assignments. They were 
matched with areas of interest and ability. 

9. Some students in art classes periodically ask for information 
on art careers. One former student even returned for help a 
couple of times. 

B. Use of Career Education field trips directed towards providing 
students an awareness of various careers. 

1. All 5th grade Social Studies students went on field trips. 

2. Occurred in the following classes: 8th & 9th grade Foods' ~ 
8th grade Basic Studies, Tth, 8th, 9th grade Human Studies, 
9th grade World Studies, Tth, 8th „ 9th grade Chorus, 9th 
grade Community Involvement, 8th & 9th grade Journalism, 

Tth grade Basic Studies, 9th grade Clothing, Tth, 8th grade 
Babysitting, 9th grade World Studies and 9th grade English 
and Journalism. 

3. 6-9th grade reading classes vent on field trips. 
h. Interviewed a lawyer by 9th graders. 

5. The 9th grade English class suggested and recommended that 
students visit community and high school and college theatre 
productions. 

6. The 8th grade Basic Studies students shadowed government workers 
answered questions, toured the police station. ' 
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11. 

12. 



13. 



7. The 6-7th grade Basic Studies students visited the police 

8 Se ZlVf ^ * f°""*^ historical society. 

^« Health classes took a field trip to Lincoln General Hospital 
Norden Lab and the Health Pair. nospixai, 
9. One class had 23 field trips. 

Srtu^^^^ ""^^^^ ^ ^ *^^P *° a 

The Math class took a trip to PSAB Computer Center. 

ShSe"vithT%'^Tr'' ^^"'''""^^ participated in 

bank^ =^hools; toured Insurance coirroanies 

DanKs, data processing center. ^muaiiiCB 

In Social Studies class the students toured a mortuary: EPIC 
Program-Social Service agencies. 
1^. In Science class the students toured the Medical Fair. 
Monf°'"^ Economics class the students toured Restaurants; 
Montessori School; Ruth Staples Lab; Interior Decoratior^ Firms' 
Food Service Businesses; Furniture Store; and Fabric Stores 
16. In Trades classes the students toured TV and Radio stations- 

square D; and visited 8 different types of graphic 2ts p^Llts. 

^+^H^n+^^''^^'' ^'^"^a^i"" resource speakers directed toward providing 
students an awareness of various careers. proviaing 

JL\'^epreseit'atf^:f'" police resource officer, and 

gJ^^^rpHr/'?"^ ?''r°''' ^" 8"=^^ Studies; 

9th grade English; Journalism. 

involvement?-^" ''"''^^ "^'^ ^"'^^ ity 

Resource speakers :ri 7th, 8th, 9th grade Chorus; 7th, 8th 

ill Rff" r^ff' ^""^^^ 9th gride 'clothing; 

7th 8th grade Babysitting; 8th, 9th grade Journalism. ^' 

?th fl^r^' ^J' ^"^^ ^""^^^ 9th grade Clothing; 

ill' f^l ^^Babysitting; 7th, 8th grade Basic Studies; 
7^^' ^"^J ^/^^^ ^"^^^ Studies; 9th grade World Studies: 
Jt'h,' 't'S'gr'^de^Jotnansm"!^ Involvement; 
^' come^and^? grade students had a manager from Valentinos Pizza 
location. operation and Jobs at the new 70th street 

a' 0?^'"^'^ 'i^''^' ^ resource speaker, salesman for KFOR 



1. 
2. 
3. 
1». 

5. 



come in — drama. 



11. 

12. 
13. 



Tv,^ o+u , „ . — —"V. uv_.i„i^.cjf uome Tio speaK. 

The 6-7th grade Basic Studies had the Dean of the College of UNL 
fllfr'^"?' " ""-^ 'n-'"^--. an astronomer 

TO fnd ff "."^^"^ ^l''-^^ had speakers on Nutrition, Alcohol, 
VD, and a police woman come in. ' 

beJo^fthr^'r"' '"I?""'' professional artists to demonstrate 
cLTtoMass ^ ^^'"'^^ ^ photographer 
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Ih. A Home Economics career day was held with 10 speakers from 
various fields within Home Economics. 

15. One class had 32 speakers. 

16. Sr. High English class the students had Sophomore English 
students assembly to hear speakers on careers using English 

Sf^^'nT'i ■''^''^ ^^'^^^^ ^^^-hers and student 

10th grade classes to talk about Social Service work. They 
had radio disc Jockey's, mortician, worker with mentally 
retarded and anthropologist speak to them also. 

IVltlV^^l^''^ had an assembly for 

vir A .^^^^^""^ ^a^ee^s which were Math based (iBM. 

ia rf ; ^f'^h'^^'^^' physicist, math teacher) and a bank employee. 

succ::s?:rwoi:r" f ^^^^^^^^^ ^p^^-' 

work ^t«t\ r f^^ness, former students talk about their 

work state Farm employees on Job interviews; Retail Credit on 

llZll"""""'" ^^^^-P°li^an on responsibilities and 

promotions. 

iLfZi^^ vM'^' "^Shs, they had speakers on 

content subjects with spin-off on own careers; psychology 
PO Seminars-Social Service So^k. 

20. In Home Economics classes at Sr. Highs they heard speakers 
and representatives from HERO, Foods classes. Chefs from local 
businesses. President cf Restaurant Association; Day Care 
ZlT.lZ'' College; Interior Decoration workers; 

21 I?ZT,T . J' directors; and store managers. 

21. In Guidance departments at Sr. Highs, students heard from 
speakers from Job service; Military units; State Department of 



Infusion of activities xnto learning resource centers directed to 
ward providing students an awareness of various careers 

1. Occurred in primary 3rd and l^th grades. 

2. In English class, the students were given an examination of 
careers using Libraiy materials in Library Skills Unit; 
Unit on choosing a career; Exainination of careers through 
literature; Unit on linguistics discusses career possibilities- 

Objecti°ves'on''?'f 'T'^' '^^^'^"^ Worksheets; Discissions 
UDjectives on job interests, applications. 

Ssiness^^'ff ^" ^"""'"^^^ ^^^h f-"'" various 

businesses (done on departmental level) 

^. In Business classes the students had career films; youth in 

bus^Jn::: copse's'!'' ^^^^^ ^^^-^-^ -^-n - 

5. In Social Studies classes the students had a U.S. History Unit 
on Business and Labor; Individual projects; Psychol o^ ^^u^se 

men arjork" 3°"%'' "'f ' '^'^^ ^hadowinl^ E^'ril 
mental work; 3-week unit on goals and values in choosin/z caroerc 

In So'mrE workl:ts'tn;! • 

awareness J^^f^^^^h^-^-^^-nts had field trips; speakers; Job 
awareness in electronics; survey of jobs and Job training 
needs m Lincoln; asked employers to list the class ne^ds of 
students wanting to enter that career. 
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Use of "Career Day" directed toward providinf; an awareness of 
various careers. 

1. Students worked with Rotary, the Career Education coordinator, 
and planned career day. Some 50 booths were set up in the 
school gym. The entire student "body participated. 

Infusion of activities into existing; curriculum directed toward 
assisting students to discover what values effect career choice 
and to discover their ovii values. 

1. Clarification of Values is a 2nd semester theme of 8th grade 
Basic Studies „ 

2. Students arranged a visit to a court trial. 

3. The 8th grade Basic Studies class had a unit on Warm and Fuzzy, 
"To Kill a Mockingbird"--preJudice and empathy unit. 

The 6-7th grade Basic Studies students had units which all 
included values clarification and dealt with their relation 
to work and careers. 

5. The 6-9th grade classes discussed in conferences strengths 
and weaknesses and how they affected careers. How career 
would affect life style. 

6. The 6-9th grade classes also did the values clarification 
exercises . 

7. All T/A classes took the interest survey, had conferences and 
discussions. 

Infusion of activities jnto existing curriculum directed toward 
assisting students to - ierstand the importance of basic skills to 
career entry and success. 

1. Environmental Units, Industrial Units and specific book 
assignments used in 8th grade Basic Studies class. 

2. Activity cards used in 7th grade Basic Studies class. 

3. The 8-9th grade Business students took a field trip to a local 
bank. 

k. The T/A students had individual conferences discussing question- 
naires. 

5. The 8th grade Basic Studies students did term papers on careers- 
their writing assignments in English. 

6. The 6-7th grade Basic Studies students infused careers in all 
aspects of Basic Studies curriculum. 

7. The T/A students evaluated tests, and discussed them. 

8. In reading, the students did reading and researching careers 
(voluntary) . 

9. In Art classes the instruction is geared to showing the students 
how certain techniques and skills can apply towards an art 
career or other interests. 

10. The 6-9th grade students had reading orientation. 

11. The 9th grade English students—both in class and outside 
writing (personal) compared to professional authors, procedures 
at same, films, etc. 



6i 



57 



9 



M. 



ERIC 



H* Use of a specific program of preparation and follow up directed 
towards providing students coirununity based experience of indepth 
study of selected careers. 

1. Basic Studies class. 

2. World of Manufacturing Class. 

3. World of Construction Class. 

Basic Skills 7th grade class used activity cards, 

5. Community Involvement. 

6. World Studies 9th grade class. 

7. Each student in the World of Business class was encouraged to 
make a career study plus a shadowing experience. 

8. The 8th grade Basic Studies students used a government booklet. 

9. Through interviews and shadowing appointments with store buyers, 
electricians, legal assistants, candy factory workers, game 
warden, lawyer and veterinarian done by Career Education 
coordinator. 

I. Infusion of activities into existing curriculum directed toward 
providing hands on experience in job tasks of selected careers. 

J. Infusion of career information into "Individualized Industrial 
Arts" Program. 

K. Use of the "World of Construction" Program. 

1. In construction- classes. 

L. Use of the "World of Ma* . I'acturing" Program. 

1. In manufacturing classes. 

Use of the "Project Discovery" Pro^-^am. 

1. In 7th, 8th, and 9th grades by r.he use of Project Discovery. 

Career Information Centers directed toward providing students an 
awareness of various careers. 

1- Students were brought to career 'nformation center to acquaint 
them with services possible. 

2. Done by the main center and satelite center. 

3. There is no central center; however, materials are available 
in library and guidance offices; steff refers students to 
available materials in library and guidance offices. 

Use of Career Information Centers to provide students with in-depth 
information about careers including such items as pay, working hours 
entry level criteria, etc. " ' 

1, Advisors brought students to career informatioi^ center. 

2, This was done at central center and satelite center. 

3, Material diffused between library and counseling offices; 
both guidance staff and media staff direct students to this 
information; available to all stude-^ts. 
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students will demonstrate increased competency in career decision-maklni? 
skills. 

A. Infusion of activities into existing curriculum directed toward 
assisting students to discover their own interests and abilities 
in terms of careers. 



B. 



2 
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1. In 8th grade Basic Studies, Industrial and Environmental Units. 
In World of Manufacturing shown abilities in manufacturing^ and 
construction, 

3. In World of Construction shown abilities in manufacturing and 
construction. 

In Tth grade Basic Studies shown travel,, advertising, maps and 
activity cards. 
5' Self-esteem test was given, 

6. For the reading students, individual conferences, book selec- 
tions were given. 

7. 6-9th grade Instrumental classes gave performances for vhe 
public. 

8. The 8th grade Basic Studies class had job" interview activities, 
interest survey — Project Discovery. 

9. The 6"Tth grade Basic Studies classes conferences with each 
student. Personal interviews done by students. IW forms 
had to be filled out. 

The 6"9th grade classes talked about goals, interests, 
abilities, tests results. 

11. The 6-9th grade students were given questionnaires in T/A. 

12. All grades were given the T/A survey. 

13. The 8--9th grades h:v^ individual conferences with art students 
who might be considering careers in art. 

The 9th grade English class had planning sessions with students, 
Decision-maJcing. 

15. English classes had filmstrips on careers; use of careers 
listing for library unit; worksheets and class discussion. 

16. Math classes had involvement informally in senior classes. 

17. Business classes had readings on careers; readings on Job 
descriptions; readings on Labor Dept. statistics; and complete 
units on major office duties. 

Social Studies classes had involvement in Economics, Psych, 
Business Law, Current Problems and EPIC Volunteer assignments. 
In Home Economics classes the students were involved by 
HERO; Values Clarification activities; preview of jobs; 
qualifications, tests of their abilities. 

In Trades classes the students were involved bv Job Placement- 
work related jobs in class assignments; exploring litterpress 
and offset printing. 

21. The Guidance Department went on a one-to-one basis in counselin/r 
format. " ^ 

'*..■ 

Infusion of activities into learning resource centers directed 
toward assisting students- to discover their own interest and 
abilities in terms of careers. 

1. Use the valuing approach in Uth grade learning centers. . 
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Infusion of activities into existing curriculum directed toward 
assisting students to understand the relationship between skilDs 
taught m school and their application in various careers. 

1. VEG was used in the 7th and 9th grades. 

2. In the World of Business-8th and 9th grades the students were 

o ?^°S/A^^^ ^° ""^^ ^ "^""^^^ '^"'^y P^"^ ^ shadowing experience. 

3. The T/A students held flea market decisions, group decision- 
maacmg on activities. 

^. The 8th grade Basic Studies students planned assembly line- 
persuasion techniques, ads to sell specific audiences 
propaganda ujiit. ' 

5. The 6-7th grade Basic Studies infused all aspects of careers 
into curriculum. 

6. In 6-8th grade math, the students had independent math— at 
several points child makes decision if more study or continue; 
also alternate assignments and activities are given 

7. All art instruction includes the need for this in all students, 
ihey must have opinions and make choices. 

0. All work in the 6-9th grade is independent. Students plan 
their day s work. Can choose from among many activities 
in S"""^? planning is done at the 9th grade English T/A level. 

10. English class students had Pride in Language books for reluctant 
readers are helpful; stress value of correct punctuation as 
applicable to lawyer in court, to secretary-, etc; worksheet 
exercises; "In all areas do this". 

11. Business class students had class reports, discussions; daily 
paper work, workbooks, practice sets, office packets, etc; life 
skills applications— teach typing as a vocational course. 

12. Social Studies stuaents had "An ob.^ective in my courses". 

13. Science students had need for math, reading for success in 
any job; and need for being dependable. 

Ih. Home Economics students were told of foods and nutrition classes 
explore employment areas on trips; preparation of food items 
to simulate cafe experiences; use of tapes and filmstrips. 
Trade classes students were shown the work at school compared 
to job activity;, efforts to get post high school credits for 
higv. school programs; by letting students work on the others 
cars; shop projects related to industry jobs. 

Infusion of activities into existing curriculum directed toward 
developing m students basic career decision-making skills. 

1. Guidance Dept-used card file, VEG, and folders on 10th and 
11th grade students on tentative plans for work. 

2. English class-an expjnple was a mock ti lal being instrumental 
m getting a girl interested in law career. 

3. In Business class-the use of follow-up activities; excellent 
set of vocational and professional type filmstrips; literature 
in room 150; key punch links receipts; instruction is career 
Dasea. 

h Social Science class used Business Law and Economics. 
5. The Driver's Ed class used reading material alterting students 
to career choices; request of entry. 
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6. Trades class shared informatic on 20 different careers by 

the people who hire in each career; uses of chemicals and inks 
m printing; and shared on the Job experiences in labs. 

T. Various things were offered in Health related courses. 

0. General decision making skills vere offered in Home Economics. 

E. Use of "Vocational Exploration Group" Program. 

1. Interest test given to 9th graders. 

2. Algebra aptitude test given to 8th graders. 

rron^" Education coordinator administered "Vocational Exploration 
Group Program to small groups upon reauest. 
^. Several sessions conducted by Guidance Department. 
Used by counselors. 

F. Student assessment center. 

1. Tutoring and testing available in Career Information 
Center. 



G. -Infusion of activities into existing curriculum directed toward 
assisting students to discover what values affect career choice 
and to discover their own values. 



1. 
2. 



3. 
k. 

5. 
6. 



This was done m Social Studies and English Sr. high classes. 
English classes had fUmstrips on Careers-discussion of living 
expenses vs incomes helpful; Nebraska Curriculum Stress value 
and value systems. 

Business classes had class discussions; guest speakers; self 
evaluation exercises. 

Home Economics classes had HERO, Values Clarification 
activities; tapes and filmstrips. 

Trades classes had Post-High education; by relating what employers 
invo?vif?S.^^^^''^'"^"* ^^^^ ^^^""^^ Clarification Class and 
H. Infusion of valuing activities in Teacher Advisor Program. 

I- Program for post high school planning for use with graduating 
seniors and early exiting students. 

VI. Students will demonstrate good work habits. 
VII. Students will demonstrate work-seeking and vork-getting skills. 

^^T^,^^'' -^"""^ -^-^i- ^-e^ - their 
B. Use of "Vocational Exploration Group" Program. 

1. Career Education coordinator administered "Vocational Exploration. 
Group - Progra^Ti to small groups upon reauest. 

2. Several sessions conducted by Guidance Department. 
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3. Used by counselors. 

h. Interest test given to 9th graders. 

5. Algebra aptitude test given to 8th graders. 

C. Co-op education programs. 

1. In Business classes Coop Office Occupations are offered. 

2. In Home Economics class, Foods career class and child care 
careers are offered. 

3. In Trades and industrial Arts, unstructured placement work is 
offered. 

h. In Health Relations course— health intern program is offered. 

D. Paid and non-paid community placement. 

1. Career Education coordinator placed business students in 
LEX program in National Ouard, Volunteer services and child 
care classes. 

2. Part and full time Jobs were found. 

3. Placement in EPIC. 

h. One English teacher had secured Jobs for 5 of her students. 

5. In Business class the intern program proved that one teacher 
routinely places students in paid Jobs because of her business 
contacts. 

6. One teacher in Art has placed 8 students in professional Jobs 
m photography. 

Home Economics students are placed through foods careers and 
exploring childhood programs; upholstery work, retail sales in 
fabrics, cleaning es+ablishment . 

8. Trades students arc placed in machines Jobs and some are placed 
m Jobs related to course work (welding, auto-mechanic, etc). 

9. One student from the Health related course was placed as 
part of careers course. 

E. Guidance/advisor assistance in ccurse selection based on career 
interest aptitude and goals. 

1. Advisors work with students during registration. 

2. On-going as part of regular >^?unselinc routines. 

F. Individual Instructional Packets geared to student interest and 
aptitudes. 

G. Individual Instructional Packets geared to entry level -riteria of 
various occupations, education or training programs. 

VIII. Students who are leaving the formal education systa-n will be successful 
m being placed in a paid occupation, in further eudcation, or in unpaid 
work that is consistent with their current career education. 

A. Exiting Placement Program 

1. This was done by counselors with assistance from Career Education 
coordinator— seniors interested in Jobs are invited to come and 
look at the list ocmpiled by Career Education coordinators from 
Job services. 
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2. Counselors sent to placement office a list of graduating seniors 
needing Jobs. 

IX. Students will be aware of means available for continued education once 
they have left the formal educational system. 

A. Exiting Placement ProRrnm. 

1. This was done by counselors with assistance from Career Education 
coordinator-seniors interested in Jobs are invited to come and 
look at. the lii:l compiled by Career Education coordinators 

from Job services. 

2. Counselors send to placement office, a list of graduating 
seniors needing Jobs. 

B. Program for post high school planning for use with graduating 
seniors and early exiting students. 
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Lincoln Public Schools 
Lincoln, Nebraska 

CAREER EDUCATION PROJECT — TEACHER FEEDBACK 

in order to document the degree of career related activities taking place within the Lincoln schools, the Career Education 
Project asks you to take 5 minutes and answer the following questions. Thank you for your cooperation. 

1. The name of your scriooL ^ 



2. The grade level to which you are assigned . K - 6 
(check one) 7-9 

""fo - 12 



3. Were you teaching in the Lincoln Public Schools last year? 

1. Yes 

2. No 

4. Are you part of the guidance and counseling staff? 

1. Yes 

2. No 



5. Have you attended any inservice activities to familiarize you with career education concepts and basic methodology of 
career education in the schools? (This includes such activities as midyear or summer workshops, meetings with the 
Career Education staff, departmental meetings related to Career Education. Career Education related to guidance, etc.) 

1. Yes 

2. No 

6. If you answered "Yes" to Number 5. please estimate the number of hours you have spent in in-serivce. 
Estimated number of hours 

7. Have you planned and carried out any career education activities in your work with students this year? 

1. Yes 

2. No' 

8. If your answer to Number 7 was "Yes." please estimate the number of activities. 
Estimated number of activities 



9. Have you utilized resource persons from business, industry, etc.. in Career Education activities for students? 

1. Yes 

2. No 

10. If your answer to Number 9 was "Yes." please estimatr the number of times used. 
Estimated number of times used 
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Summary Data on Valuing Approach to Career Education 
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oUJ.uary Oata on Valuing; Approach 
to Career i^ducatioul 



uracie 
Level 


'i.est 




Nximber iter.s 
in tests 




lOSTTEST 


i^Luauer 
bLudents 


Mean 
ocore 


■ ' e an 
Percent 


ifuinber 
tjtudents 


.•lean 
ocore 


Mean 
Percent 




jL 


13 


2U 


11.^ 


'6 '^ , 0 


18 


11.6 


50.6 


Jrd 




1^ 




0. ( 






11. t) 




1 _i 1 


3-5, L 


13 




■(.'^ 


5C.T 


16 


10.1 


77. U 


bth 


3-5, A 


12 






^Y.5 


2J4 


11. U 


95.1 


uth 


Jr. Hi 


12 


17 


7.5 




17 


6.i£ 


d6.6 


Tth 


Jr. hi 


12 






. Y 


22 


6.1 


67.6 


6th 


Jr.ili 


12 




7.i. 


01. c 


16 




t)b.l 



Results based on use of "Valuint; Approach" in cnt" school. 
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Evaluation otateirients 



The statue on say Dedicated To ^le sheet lookeu 
like everyone else's statue. 

My Me Museum exhibit will let r.e tell others in 
the class about nysclf. 

If everyone in n;y class vent to the circus, we 
would all describe it in the sai.'.e Wciy. 

benjamin Beadstrinfer bou^'ht everyont.- in his clas 
a different birthday fift. 

All teachers like to r.o fishinf . 

School is the only place where 1 can learn things 

The beaver can cut down trees with iiis stronf 
teeth and jaws. 

Ihe first farner drove a tractor. 



If the wheel had never been invented, 1 could sti 
ride i.y bicycle. 

Buddy, the Jeeihg-i>e uof, was workinr when he 
led the woman to the library. 

I am both a consumer anu a producer. 



A valuable worker is a uiseful person. 



LiiIaRNIHG JJEC^UEIJCI:: I E J TEST 



Lesson ' Correct 

hvaluation Litatenentc Reference Kesponse 

Hannibal and Plushy were tr-yinc; to invent ^lu*-:. l Ygg 

A tool can help r,.e reach farther than I coulu with 

Just ny arm and hand. . . ^ . ^es 



Sone thin£:s ^et easier to do as I f,et older. j 

When 1 was a baby, 1 could v;rite ivrj name. I4 

1 can still wear ray baby clothes. 

iiannibal, Justin, and Plushy all wanted to be 

dancers when they rrev up. ^ 

All of the children in uy class have blue eyes. 7 

Everybody has the sai::e favorite food. ^ 



As I cet old'^r, I will probably like to plav with 
different tovs . 



With 15vJ I could buy a new bicycle. Iq 

In the Lam and Spend ''laiiie, we spent rill our r>lay 
noney on candy and toys. * ' 

I can name soniethinr that laaJces me ha^py. 

I know how to cheer myself up when I ai:. sac. 13 



Yes 

Jo 

Ao 

Jo 
Jo 



y Yes 



Jo 

Jc 

xes 

Yes 



EKLC 
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Evaluation Statements ' Reference 

A policeman wears a uniforni so everyone will 
know who he is . 



Lesson Correct 
i^esponse 



WTien the Lellarny family first arrived in the town 
of iiuildit , they were greeted by many friendly 
local people. 

In the story The Factory ThaL Went oqueak , Oliver 
had a very important job. 



Lvery one should always be able to do his own 

thine; and not worry about other neoi)le. a 

Some jobs are work for certain people and plavfor 
other people. * ' ^ 

V/lien I Ma pantordnint' a job in the Worker 

Charades Oanie , I must make sure t?iat I do not 
talk. 

i.ach community needs only a doctor, a banker, 
and a carpenter. ' 

In The ^xale of "iserable fiountain Zir Litrai^rht- 
aiiead won the race and married the beautifuj 
princess . 

The only reason people work in to make money. 13 



Yes 



The only reason-'a fireman wears a uniform is to 

keep his own clothes from, getting dirty. 2 Ao 

Ms. Price, the sales clerk at Millican's Department 
Store got in trouble because she wore slacks to 
work - o 



Yes 



liO 



les 



If after meeting; a wealthy carpenter, my father 
said, "All carpenters are rich/' he would be 
stereotyping. ^ 

The repairman fixing Mr. burner »s roof had to 
make a decision tiiat would affect other people 
as well as himself. ^ ^ v 



Yes 



I'iO 



Yes 



les 



t^O 
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Revised Outcome Question/Treatment Group Matrix 
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REVISED 
OUTCOME QUESTIOIM/TREATMEIMT 
GROUP MATRIX 



OUTCOME 
QUESTIONS 


BROWNELL 


BLESSED SACRAMENT 




h- 
< 


GOODRICH 


MICKLE 


BLESSED SACRAMENT 




EAST 


NORTHEAST 


LINCOLN HIGH 


PIUS 


i. INCREASED SELF-AWARENESS 

A. Have students increased their ability to describe their 
own current abilities and limitations? 


X 






V 

/ • 


! 

X 


X 


X 




X 


X 


X 


X 


B. Have students increased their ability to describe their 
own current interest and values? 


X 


X 




X 


X 


X 


X 




X 


X 


X 


X 


C. Do students display more positive attitudes toward 
themselves? 


























D. Have students increased their recognition that social, 
economic, educational, and cultural forces influence 
their development? 








i 




1 
1 

i 












!l. INCREASED BASJC ACADEMICA/OCATIONAL SKILLS 

A. Have students increased their level of gienerally usefu' 
numerical skills? 








y 


X 


X 














B. Have students increased their level of generally useful 
rommunication skills? 






i 

i 


v» 




X 


X 














C. Have students increased their level of generally useful 
information processing skills? 






i 


... 


















D. Have students increased their level of generally useful 
decision-making skills? 




ij 




















E. Have students increased their level of generally useful 
interpersonal skills? 


























II. INCREASED AWARENESS OF WORK VALUES 

A. Have students increased their recognition of the bases of 
various work values? 




X 










X 




X 


, X 


X 




INCREASED DESIRE TO EfJGAGE IN PAID AND/OR 
UNPAID WORK 

B. Do students possess more positive attitudes toward paid 
and unpaid work? 


X 








X 








X 


X 


X 




/. INCREASED AWARENESS OF AND KNOWLEDGE ABOUT 
WORK 

A. Have students increased their knowledge regarding the 
major duties and required abilities of different types of 
paid and unpaid work? 


X 


X \ 




X 


X 


X 






X 


X 


X 


X 
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BROWNELL 


BLESSED SACRAMENT 




EAST 


GOODRICH 


MICKLE 


BLESSED SACRAMENT 




EAST 


NORTHEAST 


LINCOLN HIGH 


PIUS 


B. Have students increased their knowledge of divlerences 
in work conditions and life styles assocfat^ci vW-:h 
different types of paid and unpaid work? 


X 


X 




X 


X 


X 


X 




X 


X 


X 


X 


C. Have students increased their knowledcj- cr q\V,. / 
requirements for major types of paid and unpaid work? 


X 


X 




X 


X 


y 

A 


y 

A 




V 
A 


V 
A 


v/ 
A 


X 


D. Have students increased their knowledge of the impacY 
of-social and technological change in paid and unpaid 
work? 


X 


X 




X 


X 


y 


y 

A 




V 
A 


A 


v 

A 


X 


E. Have students increased their knowledge of the 
important factors that affect work success and 
satisfaction? 


X 


X 




A 


y 

A 


V 
A 


V 
A 




X 


X 


X 


X 


V. INCREASED CAREER DECISION MAKING SKILLS 

A. Have students increased their ability to associate their 
own abilities and limitations with possible success in 
present or future paid and unpaid work? 


X 






X 


X 


X 






X 


X 


X 


X 


B. Have students increased their ability to relate th^" 
personal interests and values to types of paid and unpaid 
work and their associated life-styles? 


X 






X 


X 


X 




* 


X 


X 


X 


X 


C. Have students increased their ability to (a) identify, (b) 
locate, and (c) utilize sources of information to solve 
career decision-making problems? 








X 


X 


X 






X 


X 


X 


X 


D. Have students increased their ability to determine the 
potential for future advancement/personal growth in 
work of their choosing? 








X 


X 


X 






X 


X 


X 


X 


E. Have students increased their knowledge of the steps to 
be taken and the factors to be considered in career 
planning? 








X 


X 


X 






X 


X 


X 


X 


F. Have students increased their active involvement in 
career decision-making? 










X 


X 






X 


X 


X 


X 


vl. IMPROVtD WORK HABITS 

A. Are students able to plan work effectively? 


























B. Are students mote adaptable to varied work situations? 


























C. Do students have a more positive attitude towards the 
concepts of quality in relation to a work task? 


























D. Do students have a more nn^itivp attituHo trttAf^rHc 
conservation of environmental and human resources in 
accomplishing work tasks? 
















1 
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BROWNELL 


BLESSED SACRAMENT 




EAST 


GOODRICH 


MICKLE 


BLESSED SACRAMENT 




EAST 


NORTHEAST 


LINCOLN HIGH 


PIUS 


E. Do students have a more positive attitude towards 
responsibility for their own behavior and 
accomplishment of self-imposed work tasks? 


























F. Do students demonstrate an increased desire for 
continuous learning both in school and out? 


























VII. INCREASED WORK SEEKING AND WORK GETTING 
SKILLS 

A. Have students increased their ability to (a) identify, (b) 
locate, and (c) utilize sources that contain information 
about paid and unpaid work? 








X 










X 


X 


• 

X 


X 


B. Have students increased their level of skills required in 
(a) applying for, and (b) accepting work? 










X 








X 


X 


X 


X 


VIIL PLACEMENT 

A. How many students have been placed or are engaged in 
further education and how does this compare with prior 
years? 


















X 


X 


X 


X 


B. How many stude Us have been placed in a paid 
occupation, and how does this compare with prior 
years? 


















X 


X 


X 


X 


C. Of those placed in (a) further education, and (b) 
employment, how many consider the placement to be 
consistent with their career plans? 


















X 


X 


X 


X 


D. Of those not placed in further education or in a paid 
occupation, how many are engaged In (a) unpaid work 
consistent with their career plans, and how does this 
compare with prior years? 


















X 


X 


X 


X 


IX. INCREASED AWARENESS OF MEANS FOR CONTINUED 
EDUCATION 

A. Have students Increased their ability to identify sources 
of additional education in major types of paid and 
unpaid work? 


















X 


X 


X 


X 


B. Have students increased their ability to identify means 
to support additional, education for themselves in major 
types of paid and unpaid work? 


















X 


X 


X 


X 



78 
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Appendix 7 



Summary Data on 1974-75 Sampling Plan 



70 



TABLE 1 

NUMBER OF 12TH GRADE RESPOIMDEIMTS BY SUBTEST BY SCHOOL'' 



SE 



NE 



LHS^ 



East 



Pius 



Career Maturity Inventory 
• Part 1 
Part 2 
Part 3 
Part 4 

Assessment of Career Development 
Form 1 
. Form 2 
Form 3 
Form 4 

Total Respondents 

Largest Number 
Smallest Number 



3.4 



42 
45 
44 
40 



41 
42 
40 
41 

335 

45 
40 



46 
45 
42 
49 



47 
46 
40 
40 

355 

49 
40 



32 
33 
45 
30 



22 
27 
30 
25 

234 

35 
22 



47 
43 
38 
36 



37 
43 
37 
48 

329 

48 
36 



10 
9 
8 
9 



11 
10 
9 
11 

77 

11 
8 



Range 



9 



13 



12 



^LPS Survey not included. 



2 

""Includes some 10th & 11th Graders. 

translation program for ACD was more involved, more answer sheets were rejected therefore total number 
of respondents, for some schools, slightly lower. 

"^Form 1 includes Subscore 1 and 2. Form 2 incudes S^ubscores 2 and 5. Form 3 includes Subscore 3 and 4 
and Form 4 Includes SubsCore 6. 



80 

7P 



TABLE 2 



NUMBER 0F 9TH GRADI 
EJH GJH 



Career Maturity Inventory 



Part 1 


24 


16 


Part 2 


20 


17 


Parts 


20 


17 


Part 4 


21 


17 


Assessment of Career Development 




Form 1 


20 


16 


Form 2 


17 


15 


Form 3 


18 


17 


Form 4 


13 


17 


Total Respondents 


153 


132 


Largest Number 


24 


17 


Smallest Number 


13 


15 


Range 


11 


2 



RESPONDENTS BY SUBTEST BY SCHOOL 



MJH 


Pius 


cj n 


1 IN 


39 


19 


9 * 


30 


37 


18 


8 


29 


39 


20 


9 


29 


37 


19 


8 


29 


34 


17 


8 


28 


34 


1 o 


7 


2o 


33 


18 


8 


27 


32 


16 


7 


28 


285 


145 


64 


228 


39 


20 


9 


30 


32 


16 




27 


7 


4 


2 


3 



81 



-77 



Appendix 8 



Summary Data on Student Outcomes 



TABLE 1 

Summary Data for Student Outcome lll-B 

Students will demonstrate increased awareness of work values and posses a desire to engage in paid 
and/or unpaid work 

B Students will possess positive attitudes toward paid and unpaid work 



Twelfth Grade 

Career Maturity Inventory 

Attitude Scale 

Number of Students" 
Mean Score 
Standard Deviation 



Career Education Control 
Students Students 



250 
35.85 
5.66 



146 
37.18 
3.94 



Significance 
of Difference 



Not 
Signifi- 
cant 



'A matrix sampling procedure was used to estimate the scores of each group on the CM! Attitude Scale 
therefore the N is misleading. The number of item response-s was approximately equal to an N of 63 for the 
career education group and 37 for the control group. 



83 



79 



TABLE 2 

Summtvy Data for Student Outcome IV-A 
IV. Students will demonriraie ir^creased awareness of and knowledge about work. 

A. Students wi;) know the n^ajor duties and required abilities of different types of paid and unpaid 
work. 



Career Education 
Students 



Ninth Grade 



Assessment of Career Development 



Subsoore 1 Occupational Characteristics ' 
Number of Students 87 
Mean Score 35.38 
Standard Deviation 8.70 

Subscore 3 Exploratory Occupatf jnal Experience 



Number of Students 
Mean Score 
Standard Deviation 

Career Maturity Inventory 

Part 1 Knowing Yourself 
Number of Students 
Mean Score • 
Standard Deviation 

Part 2 Knowing About Jobs 
Number of Students 
Mean Score 
Standard Deviation 



78 
1.73 
0.25 



98 
13.31 
3.42 

92 
14.97 
3.33 



Control 
Students 



66 
36.39 
9.96 

64 

1.84 
0.25 



69 

13.20 
3.83 

67 
15.22 
3.62 



Significance of 
Difference 



Not 
Signifi- 
cant 



p<.05 



Not 
Signifi- 
cant 

Not 
Signifi- 
cant 



Twelfth Grade 



Assessment of Career Development 

Subscore 1 Occupational Characteristic 



Number of Students 


80 


41 


Mean Score 


40.65 


39.93 


Standard Deviation 


8.83 


11.64 


Subscore 3 Exploratory Occupational Experience 




Number of Students 


76 


41 


Mean Score 


1.78 


1.79 


Standard Deviation 


0.27 


0.29 


ir Maturity Inventory 






Part 1 Knowing Yourself 






Number of Students 


88 


42 


Meaa Score 


13.66 


13.81 


Standard Deviation 


3.22 


3.31 


Part 2 Knowing About Jobs 




Number of Students 


87 


45 


Mean Score 


16.78 


1778 


Standard Deviation 


2.88 


2.52 




84 





Not 

Siynifi- 

cant 

Not 
Signifi- 
cant 



Not 

Signifi- 
cant 

Not 
Signifi- 
cant 



80 



TABLE 3 



Summary Data for Student Outcome IV-B 
IV. Students will demonstrate increased awareness of and knowledge about work. 1^ 

B. Students will know differences in work conditions and life styles associated with different types 
of paid and unpaid work. 

Career Education Control Significance 
Students Students of Difference 

Ninth Grade 

Assessment of Career Development 

Subscore 1 Occupational Characteristics 

Number of Students 87 66 Not 

Mean Score 35.38 36.39 Signifi- 

Standard Deviation 8.70 9.96 cant 

Twelfth Grade 

Assessment of Career Development 

Subscore 1 Occupational Characteristics 

Number of Students 80 41 Not 

Mean Score .iO.65 39.93 Signifi- 



Standard Deviation 8.83 11.64 



cant 



85 

81 



TABLE 4 



Summary Data for Student Outcome IV-C 
IV. Students will demonstrate increased awareness of and knowledge about work. 

C. Students will know entry requirements for major types oi paid and unpaid work. 



Career Education 
Students 

Ninth Grade 

Assessment of Career Development 

Subscore 2 Occupational Preparation Requirements 



Number of Students 
Mean Score 
Standard Deviation 

Career Maturity Inventory 

Part 4 Looking Ahead 

Number of Students 
Mean Score 
Standard Deviation 



87 
10.37 
3.21 



94 
13.21 
3.65 



Twelfth Grade 

Assessment of Career Development 

Subscore 2 Occupational Preparatio . i\equirement 

Number of Students - 80 
Mean Score 12.15 
Standard Deviation 2.90 

Career Maturity Inventory 

Part 4 Looking Ahead 

Number of Students 88 
Mean Score 13.94 
Standard Deviation 3.82 



Control 
Students 



66 
10.92 
3.18 



70 
13.84 
3.15 



41 
11.90 
3.32 



40 
13.18 
4.13 



Significance 
of Difference 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



EKLC 



86 

82 



. . TABLE S 

Summary Data for Student Outcome IV-D 
IV. Students will demonstrate increased awareness of and knowledge about work. 

D. Students will know the impact of social and technological change on paid and unpaid work. 



Career Education Control 
Students Students 



Ninth Grade 

Assessment of Career Development 

Subscore 4 Career Planning Knowledge 

Number of Students 84 
Mean Score 25.25 
Standard Deviation 4.89 

Twelfth Grade 

Assessment of Career Development 

Subscore 4 Career Planning Knowledge 

Number of Students 83 
Mean Score 27.29 
Standard Deviation 5,60 



65 

25.54 
5.51 



42 

27.93 
4.59 



Significance 
of Difference 



Not 
Signifi- 
cant 



Not 

Signifi- 
cant 



87 



83 



TABLE 6 

Summary Data for Student Outcome IV-E 
IV. Students will demonstrate increased awareness of and knowledge about work. 

E. Students will know the important factors that affect work success and satisfaction 



Ninth Grade 

Career Maturity Inventory 

Part I Knowing Yourself 

Number of Students 
Mean Score 
Standard Deviation 

Twelfth Grade 

Career Maturity Inventory 

Part I Knowing Yourself 

Number of Students 
Mean Score 
Standard Deviation 



Career Education Control 
Students Students 



98 
13.31 
3.42 



88 

13.66 
3.22 



69 
13.20 
3.83 



'2 
1.31 



Significance 
of Difference 



'Mot 



C. i 



Signifi- 
caiu 



88 



84 



TABLE 7 



Summary Data for Student Outcome V-A 

Students will demonsuate increased competency in career decision-making skills. 

A. Students will be able to associate th-ir own abilities and limitations with possible success in 
present or future paid and unpaid work. 



Ninth Grade 

Career Maturity Inventory 

Part 1 Knowing Yourself 

Number of Students 
Mean Score 
Standard Deviation 

Part 3 Choosing a Job 

Number of Students 
Mean Score 
Standard Deviation 

Twelfth Grade 

Career Maturity Inventory 

Part 1 Knowing Yourself 

Number of Students 
Mean Score 
Standard Deviation 

Part 3 Choosing a Job 

Number of Students 
Mean Score 
Standard Deviation 



Career Education Control 



Students 



Studenti 



98 
13.31 
3.42 



96 
12.97 
3.06 



88 
13.66 
3.22 



85 
14.09 
2.80 



69 
13,20 
3.83 



70 

12.54 
3.04 



42 

13.8 ■ 
3,31 



44 
13.59 
3.10 



Significance 
of Difference 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



Not 

Signifi- 
cant 



89 

85 



TABLE 8 

Summary Data for Student Outcome V-B 

V. Students will demonstrate increased competency in career decision-making skills. 

B. Students will be able to relate their personal interests and vnluos to types of paid and unpaid 
work and their associated life styles. 

Career Education Control Significance 
Students Students of Difference 

Ninth Grade 

Assessment of Career Development 

Subscore 3 Exploratory Occupations 

Number of Students 78 64 Not 

Mean Score i 73 ^ 34 sigpifj. 

Standard Deviation o.25 0.25 cant 

Career Maturity Inventory 

self 

Not 

Signifi- 
cant 

Not 

Signifi- 
cant 

Twelfth Grade 

Assessment of Career Development 

Subscore 3 Exploratory Occupations 

Number of Students 76 41 Not 

Mean Score 1.78 1.79 Signifi- 



Part 1 Knowing Yourself 






Number of Students 


98 


69 


Mean Score 


13.31 


13.20 


Standard Deviation 


3.42 


3.&3 


Part 3 Choosing a Job 






Number of Students 


96 


70 


Mean Score 


12.97 


12.54 


Standard Deviation 


3,06 


3.04 



- Standard Deviation 0.27 0.29 

Career Maturity Inventory 



Part 1 Knowing Yourself 






Number of Students 


88 


42 


Mean Score 


13.66 


13.81 


Standard Deviation 


3.22 


3.31 


Part 3 Choosing a Job 






Number of Students 


85 


44 


Mean Score 


14.09 


13.59 


Standard Deviation 


2.80 


3.10 



cant 



Not 

Signifi- 
cant 

Not 

Signifi- 
cant 



90 

86 



TABLES 

Summary Data for Student Outcome V-C 

V. Students will demonstrate increased competence in career decision-making skills. 

C. Students will be able to identify, locate, and utilize sources af information to solve career 
decision-making problems. 



Career Education 
Students 



Control 
Students 



Significance 
of Difference 



Ninth Grade 

Assessment of Career Development 

Subscore 4 Career Planning Knowledge 

Number of Students 84 
Mean Score 25.25 
Standard Deviation 4.89 

Subscore 5 Career Planning Involvement 

I 

Number of Students 86 
Mean Score 1.71 
Standard Dev;ation 0.36 

Twelfth Grade 

Assessment of Career Development 

Subscore 4 Career Planning Knowler* 

Number of Students 83 
Mean Score 27.29 
Standard Deviation 5.60 

Subscore 5 Career Planning Involvement 



Number of Students 
Mean Score 
Standard Deviation 



79 

1,93 
0.38 



65 
25.54 
5.51 



64 
1.75 
0.35 



42 
27.93 
4.59 



40 
2.04 
0.34 



Not 
Signifi- 
cant 



Not 

Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



91 

87 



TABLE 10 
Summary Data for Student Outcome V-E 
V. Students will demonstrate increased competency in career decision making skiifs 
E. Students will know the steps to be taken and factors to be 



considered in career planning. 



Career Education Control 
Students Students 



Ninth Grade 

Assessment of Career Development 

Subscore 4 Career Planning Knowledge 



Number of Students 
Mean Score 
Standard Deviation 

Career Maturity Inventory 

Part 1 Knowing Yourself 

Number of Students 
Mean Score 
Standard Deviation 



84 
25.25 
4.89 



98 
13.31 
3.42 



Twelfth Grade 

Assessment of Career Development 

Subscore 4 Career Planning Knowkdge 



Number of Students 
Mean Score • 
Standard Deviation 

C.i-eer Maturity Inventory 

Part I Knowing Yourji^if 

Number of Students 
Mean Score 
Standard Deviation 



83 
27.29 
5.60 



88 
13.66 
3.22 



65 

25.54 
5.51 



69 
13.20 
3.83 



42 
27.93 
4.59 



4.. 
13.81 
3.31 



Significance 
of Difference 



Not 

Signifi- 
cant 



Not 

Signifi- 
cant 



Not 
Signifi- 
cant 



Not 
Signifi- 
cant 



92 

88 



TABLE 11 

Sum .lary Data for Student Outcomes V-F 

V. Students will demonstrate increased competency in career decision making. 

F. Students will demonstrate active involvement ^n career decision making. 

Career Education Control 
Students Students 

Ninth Grade 

Assessment of Career Development 

Subscore 5 Career Planning Involvement 



Number of Students 86 

Mean Score 1 .71 

Standard Deviation 0,36 

Twelfth Grade 

Assessment of Career Development 

Subscore 5 Career Planning Involvement 

Number of Students 79 

Mean Score 1.93 

Standard Deviation 0.38 



64 
1.75 
0.35 



40 
2.04 
0.34 



Significance 
of Difference 



Not 

Signifi 

cant 



No( 
Signifi- 
cant 



93 



89 



TABLE 12 

Summary Data for Student Outcome Vll-A 

Vl I. Students will demonstrate work-seeking and work getting skills. 

A.. Students will be able to identify, locate, and utilize sources that contain information about 
existing paid and unpaid work possibilities. 



Career Education Control 
Students Students 



Twelfth Grade 

Assessment of Career Development 

Subscore 5 Career Planning Involvement 



Number of Students 
Mean Score 
Standard Deviation 



79 • . 
1.93 
0,38 \ 

A/ 



40 
2.04 
0.34 



Significance 
of Difference 



Not 
Signifi- 
cant 



9'i 



90 



